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ABSTRACT 
The purpose of this study was to examine the background characteristics and experiences 
of participants and non-participants of Iowa State University’s Admissions Partnership Program. 
The Laanan Transfer Student Questionnaire was used to collect data concerning the background 
characteristics as well as the community college and university experiences of the community 
college transfer students. A hypothetical conceptual framework based on Laanan, Egggleston, 
and Starobin’s (2010) concept of transfer capital was utilized to examine community college 
transfer students. Selected variables of background characteristics, community college 
experiences, and university experiences were utilized for the hypothesized conceptual 
framework. An examination of the selected variables indicated admissions partnership programs 
have a positive impact on the social adjustment of community college transfer students. The 
results of this study support previous literature regarding the importance of advising and 
community college transfer students receiving information prior to transfer.  
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CHAPTER 1: INTRODUCTION 
Community college transfer students are an important part to determining the higher 
education landscape in Iowa, but their transition to a university environment is not always 
given the same importance as native students who begin their education as freshman at a 
university. Each year more than 4,500 students transfer from Iowa community colleges to 
baccalaureate programs at regents universities in Iowa (Iowa Department of Education, 
2008). For students who transfer from an Iowa community college to a public four-year 
institution in Iowa, the transition to a university environment can be long and arduous. Once 
Iowa community college transfer students enter Iowa State University, the time it takes for 
them to attain a baccalaureate is often longer than their freshman counterparts (Iowa State 
Fact Book, 2011). From a national perspective, community college transfer students also take 
a longer period of time to graduate than their freshman counterparts (Menke, 1980; Florida 
Department of Education, 1983; Doucette & Teeter, 1985). A number of factors affect the 
ability of community college transfer students to graduate within the same time as their 
freshman counterparts.  
Transitioning to the university environment can result in culture shock for community 
college transfer students. Transfer students enter a university with college experience, but 
their previous college experience may not translate well into their new environment 
(Eggleston & Laanan, 2001). The social transition to the university environment can be 
difficult for community college students who transfer to a university. Community college 
transfer students often encounter a social transition where they need to relearn how to interact 
with students, faculty, and the campus environment as a whole because of the different 
atmosphere of a university. Relationships with faculty, students, and the campus environment 
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are able to dictate how students are able to integrate academically on a university campus 
(Berger & Malaney, 2003). Despite possessing the knowledge and mental capacity to 
succeed at a university, many transfer students find it difficult to excel in the same manner as 
native students because of the social adjustment necessary to fit in their new environment. 
Community college transfer students may not possess the tacit knowledge a native student 
possesses from navigating the university environment for one or two years. A need arises for 
Iowa universities to ensure Iowa community college transfer students possess the necessary 
information to successfully transition to the university environment. 
A growing trend for Iowa public higher education institutions is collaboration 
amongst universities and community colleges to create an admissions partnership program 
geared to assist transfer students with their transition to a university. Admissions partnership 
program can be defined as partnership programs between a university and community college 
seeking to assist community college students with learning academic requirements and how 
to adjust to the academic and social environment of a university (Flaga, 2006). Increased 
collaboration between community colleges and universities is seen as necessary in the future 
to create a more receptive environment at universities for community college transfer 
students (Flaga, 2006). As the budgets of academic programs decrease at community colleges 
and universities, there is an increased need to find innovative avenues to prepare students to 
make a smooth transition from a community college to a university. At Iowa State University 
(ISU), the ISU Admissions Partnership Program was established to create a seamless 
transition for community college transfer students by enabling students to use the services of 
ISU before they transfer. Students in the ISU Admissions Partnership Program have the 
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opportunity to live in housing, speak to an advisor, join campus organizations, and take 
courses at ISU before they have transferred from community college.  
Student preparation is shown to assist with the transition to a university. An increased 
knowledge of campus resources and the academic structure of a university can assist a 
community college transfer student with acclimating to a new campus environment (Berger 
& Malaney, 2003). The ISU Admissions Partnership Program seeks to assist community 
college transfer students with acclimating to the university environment by providing them 
with vital information and resources before they transfer. Greater knowledge regarding the 
social structure of a university through the ISU Admissions Partnership Program possesses 
the possibility to assist transfer students with their transition to a university. Although 
admissions partnership programs like the ISU Admissions Partnership Program are seen as 
methods to assist transfer students with better acclimating to the university environment 
before they transfer, very little research has been conducted regarding the effect of an 
admission partnership program on a community college transfer students’ experience once 
they reach the university.  The goal of this thesis is to fill in the void in the literature on 
community college transfer students and their participation in admission partnership 
programs by examining their experience and overall social adjustment process once they 
reach the university environment.   
Statement of the Problem 
The experience of community college transfer students entering a university can be 
similar to students transitioning from high school to a university, but less outreach efforts and 
university support is often given to community college transfer students when transitioning to 
a university. The difference in the institutional structure between community colleges and 
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four-year institutions is a major adjustment for transfer students. Community college transfer 
students often have difficulty coping with the difference in size between a community 
college and a four-year institution. The difficulty transfer students experience with 
transitioning to a four-year university has been documented by several scholars, but there is a 
lack of research on the effects of the efforts to assist transfer students with better 
transitioning to a four-year university. 
Admissions partnership programs have been identified as an avenue to assist 
community college transfer students with their transition to a new campus. An increased 
knowledge of campus resources and the academic structure of a university can assist a 
community college transfer student with acclimating to a new campus environment. In Iowa, 
all of the public four-year institutions have implemented an admissions partnership program. 
Admissions partnership programs are created to increase the knowledge of community 
college students, enabling them to successfully transfer to a university and succeed at the 
university. There is a need to explore the role of an admission partnership program in 
assisting with the social transition of community college transfer students. 
Purpose of the Study 
The purpose of this study was to investigate how students who participated in ISU’s 
Admissions Partnership Program, an admissions partnership program, experienced the social 
adjustment process to the university environment. Specifically, this study examined whether 
there were statistically significant differences for students who participated in the ISU 
Admissions Partnership Program and students who did not participate in the program. In this 
research, social adjustment was defined as the interpersonal demands necessary to navigate 
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the university landscape (Baker & Siryk, 1986). Social adjustment was measured in this 
study through many factors such as faculty, student, and campus interactions.  
In addition to examining the effects of participation in an Admissions Partnership 
Program, this study examined the overall effect increased contact with the university 
environment prior to transferring has on community college students. In this study, there was 
also an examination of how the social adjustment process for transfer students is influenced 
by a mixture of background characteristics, community college experiences, and participation 
in the ISU Admissions Partnership Program.      
Methodology 
The purpose of this study was to examine the social transition of Iowa State students 
who participated in the Admissions Partnership Program. The study used a quantitative 
approach to examine the background characteristics, community college experiences, and 
university experiences of community college transfer students who participated in the ISU 
Admissions Partnership Program. Several survey items measured the dependent variables 
within the category of a community college transfer students’ social transition. Hierarchical 
sequential regression models were utilized in the study to predict the social adjustment of 
Iowa community college transfer students.  
A qualitative component interpreting open-ended answers was also included in this 
study to further explore the social transition of community college transfer students who 
participated in the ISU Admissions Partnership Program. In this study, I explored the factors 
involved in the social transition of a community college transfer student in order to identify 
the variables enabling a successful transition to a university for a community college transfer 
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student. The quantitative data and qualitative component provides for a better understanding 
of a community college transfer student’s social transition to a university.  
Conceptual Framework: Transfer Capital 
The conceptual framework of transfer capital lies in the intersection of human capital 
and social capital. Transfer student capital was defined as the accumulation of co-curricular 
knowledge related to course taking patterns, course credit articulation, and communication 
between institutions a student possesses enabling them to successfully transfer and transition 
to a four-year institution (Pappano, 2006; Laanan, Starobin, &Eggleston, 2007). When 
translated to the context of higher education, human capital assists with the accumulation of 
co-curricular knowledge. Social capital acts as a facilitator to produce communication 
between community colleges and universities. Transfer capital provides a framework where 
human capital and social capital emerge as facilitators of a student’s transition to a 
university. 
Research Questions 
The following questions are addressed in this study:  
1. To what extend do the background characteristics of community college transfer 
students who participated in ISU’s Admissions Partnership Program differ from 
the general community college transfer population at Iowa State? 
2. To what extent do the community college and university experiences of 
community college transfer students who participated in ISU’s Admissions 
Partnership Program differ from the general community college transfer 
population at Iowa State?  
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3. Are there statistically significant differences between the community college and 
university experiences of students who participate in the ISU Admissions 
Partnership Program and students who do not participate? 
4. What background characteristics, community college, and ISU experiences 
predict social adjustment for community college transfer students at Iowa State? 
Specifically, are the background characteristics, community college experiences, 
and ISU experiences that predict social adjustment a statistically significant 
difference between students who participate in the ISU Admissions Partnership 
Program and students who do not participate? 
5. How do students who participate in ISU’s Admissions Partnership Program 
describe their overall transition to the university environment?  
Significance of the Study 
With an increasing population of students transferring from Iowa community 
colleges, there is a need to evaluate efforts regarding how to assist new community college 
transfer students with their transition to the university environment. Admissions partnership 
programs currently function as one of the main methods universities in Iowa use to assist 
students with acclimating to the university environment before they are able to transfer. 
Examining the effect of admissions partnership programs like ISU’s Admissions Partnership 
Program is significant to assisting Iowa community college transfer students in the future.  
The findings from this study will inform practitioners about the effect of an 
admissions partnership programs on community college transfer students. When developing 
programs to assist community college transfer students, practitioners will be able to refer to 
the final results of this study to see potential effects of their programmatic efforts as well as 
8 
how to better serve students with their social transition to the university environment. The 
results from this study will provide specific information regarding the ISU Admissions 
Partnership Program. Practitioners at ISU will be able to refer to the results for more 
knowledge regarding the social experience of students who participate in the Admissions 
Partnership Program. In addition, this research will contribute to a larger discourse regarding 
the retention and persistence of community college transfer students by looking at how the 
ISU Admissions Partnership Program may affect student’s social transition on campus, 
which in turn affects a student’s ability to persist and graduate.  
Definition of Terms 
Social adjustment: The interpersonal demands such as making friends, meeting new people,  
and engaging in social activities that are necessary for an individual to acclimate to a  
new environment. 
Community college: An institution accredited to provide Associate of Arts, Associate of  
Science, Associate of General Studies, and Associate of Applied Science degrees.  
Within this definition includes private and technical institutions who grant associate 
degrees.  
Iowa regent university: A public four-year baccalaureate, master’s, and doctorate granting  
institution in Iowa governed by a board who decide policies and the finances of the  
institutions.   
L-TSQ: The Laanan-Transfer Survey Questionnaire is a survey instrument used to examine  
social and academic adjustment of community college transfer students.  
E-TSQ: The Engineering Transfer Survey Questionnaire is a survey instrument used to  
examine social and academic adjustment of community college transfer students who  
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are engineering majors.  
Pre-transfer experiences: Experiences of community college students before transferring to a  
university. 
Post-transfer experiences: Experiences of former community college students after  
transferring to a university. 
Admissions partnership program: A program geared to assist students with transferring to a  
four-year university as well as assisting students with their academic and social 
transitions to a university. 
ISU: The abbreviated form of Iowa State University. 
Community college transfer/ transfer student: For the purpose of this study, students who  
transfer to a university with at least 24 semester units or 36 quarter units will be 
referred to as community college transfer students or transfer students.  
ISU Admissions Partnership Program: The admissions partnership program enabling 
community college students in Iowa to use resources services such as advising, the library, 
and campus housing before transferring to Iowa State University. 
Outline for Thesis 
In this study, research was conducted on the social transition of community college 
transfer students participating in the Admissions Partnership program. Specifically, this study 
built upon prior research regarding the transition of community college transfer students by 
examining the effect of the ISU Admissions Partnership Program, an admissions partnership 
program geared to assist students with their transition to a university environment. 
 Chapter 2 summarized literature in the field that examines the transition of 
community college transfer students. The literature review examined the historical 
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foundations of community colleges, the evolution of the transfer function, the concept of 
transfer shock, and information regarding admissions partnership programs. In addition, the 
study was conceptualized using the framework of transfer capital. The literature review and 
conceptual framework provided context for understanding the methodology and model for 
data analysis.  
Chapter 3 presented the quantitative and qualitative methodology and methods 
employed within the study. In chapter 3, the research questions, hypotheses, research design, 
setting, population, sample, data collection, instrumentation, variables, data management, and 
method of data analysis are explained in detail. The demographics of the community college 
transfer student population for this study are also present in this chapter.  
 Chapter 4 presented the findings for this study. Statistical analyses by students who 
participated in the Admissions Partnership Program and the students who did not were 
reported in this chapter. In addition, results of sequential hierarchical regression analyses 
were reported. This chapter also provided qualitative analysis findings for participants and 
non-participants of the ISU Admissions Partnership Program. The qualitative analysis 
provided from the open-ended findings provided a voice to the data through the themes 
expressed by students. 
 Chapter 5 concluded the study through summarization of the results. In addition, 
specific recommendations are provided for policy, practice, and future research. In 
conclusion, final thoughts were presented to contextualize the entire process and the 
information presented within the study.  
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CHAPTER 2: LITERATURE REVIEW 
Introduction 
The purpose of this study was to examine the effect of an Admissions Partnership 
Program on the social transition of a community college transfer student. This review of the 
literature provides a foundation for framing the purpose of the study. In this chapter, there is 
a discussion of the evolution of the transfer function and outlining of important literature 
related to the social transition of community college students. Then, I discuss the small 
amount of literature pertaining to admissions partnership programs nationally and within the 
context of Iowa. In the last section, I connect literature on community colleges transfer 
students to the overarching conceptual framework for this study.  
Transfer Function of Community Colleges 
In order to understand the social transition of community college transfer students and 
development of admissions partnership programs, it is important to understand the 
development of the transfer function. The transfer function describes the process by which 
community college students are able to transfer and transition to a four-year institution 
(Laanan, 2002). In the beginning of the formation of community colleges, the transfer 
function was one of the main functions of the community college. Community colleges were 
commonly known as junior colleges when the institutions were first established due to one of 
the central functions being to provide students with two years of general courses, in a similar 
manner to the first two years at a four-year college. In 1901, Joliet Junior College was 
created as the first accredited community college in the United States to offer two years of 
general courses to students before transferring to a university.  
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Preparing students to successfully transition to a university environment was always a 
central function of the community college, but it was also one of many functions for 
community colleges. From the inception of the first community college, the institutions were 
designed with the purpose of serving the multiple needs of society. The multiple functions of 
community colleges were evident at the beginning of the institutions history. Alexis Lange, 
dean of the School of Education at the University of California, Berkeley, was one of many 
people instrumental in shaping the early formation of community colleges, and his 
sentiments for community college was that it should serve multiple functions. Lange stated 
how community colleges should serve to prepare students to make a transition to the 
university, as well as train students for “the vocations occupying the middle ground between 
those of the artisan type and professions” (Diener, 1986, p. 71). Many educators, businesses, 
and political figures vied for the function of the community college structure to serve their 
needs. Community colleges were expected to educate students as well as serve the needs of 
society. 
The structure of community colleges contributed to the ability of outside entities 
being able to determine the goals of the institution. Community colleges were susceptible to 
being influenced by multiple factors. Early formations of community colleges were often 
formed within high school districts and regarded more as a continuation of secondary school 
before college. Cohen and Brawer (2008) state how “organizationally, most of the early 
public community colleges developed as upward extensions of secondary schools” (p. 9). 
During the early development of community colleges in the United States, their structure 
lacked a significant connection with the university environment due to being more integrated 
in the secondary educational system. The susceptibility of community colleges enabled the 
13 
institutions to be more responsive to the needs of their surrounding communities, but it also 
enabled the direction and mission of the institutions to be influenced by a number of people.  
The evolution of the structure of community colleges was largely determined by the 
source of funding. As the direction of community colleges moved away from the districts of 
secondary schools and established their own districts, the community college structure 
became more influenced by the direction of state and federal policies. Community colleges 
established before the 1930s were often funded by local taxes similar to primary and 
secondary schools (Cohen & Brawer, 2008). As the state began funding junior colleges and 
the institutions began to develop their own districts. The federal government also began to 
allocate funding for the new institutions. With each allocation came stipulations for the 
community college to further serve a larger population with more diverse needs than students 
who attended universities. The idea of a comprehensive community college serving the 
educational, vocational, and political needs of the community was present in discussions of 
the early structure of community colleges; but, it was not until the federal government and 
other entities began providing funding for community colleges that the idea of a 
comprehensive community college gained popularity among many community colleges. 
Community colleges became the epicenter of education for vocational, remedial, and general 
education courses. However, the multiple functions of community colleges and disconnect 
with universities made it difficult for many community colleges to effectively prepare 
transfer students to successfully transition to the university environment. 
The success of the United States higher education system depends heavily on the 
transfer function. The transfer function is utilized by many community colleges in the United 
States. There are more than 7 million students currently attending community college, 
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equating to more than 40 percent of the entire undergraduate population in the United States 
(Horn, Nevill, & Griffith, 2006; Phillippe & Griffith Sullivan 2005; AACC, 2011). More 
than 50 percent of all incoming community college students intend to transfer to a four-year 
institution to receive a bachelor’s degree (Horn, 2009; Provasnik and Planty, 2008). With the 
increasing population of community college students wanting to utilize the transfer function, 
it is necessary to ensure it truly enables students to achieve their goal of transferring and 
successfully transitioning to a four-year university. For many students, who are able to 
transfer, their transition to the environment of a four-year institution often does not allow 
them to succeed at the same levels as students who began their education at a four-year 
university. Researchers have documented the failure of the transfer function to assist 
community college students with transitioning to a four-year university.  
Transfer Shock 
Literature on the failure of the transfer function and community college students 
transitioning to a four-year university often falls within the confines of the term “transfer 
shock,” which depicts community college students as struggling academically once they 
transfer to a university. Hill’s (1965) work introduced the phrase transfer shock to research 
regarding community college students who transferred to four-year universities. Transfer 
shock is defined as a transfer students’ “decline in grade point average (GPA) during [their] 
first semester at a four-year institution” (Cejda, Kaylor, Rewey, 1998, p. 1).  Many 
researchers examined Hill’s transfer shock hypothesis by analyzing the grade point average 
of transfer students during their first semester, and the results received by various studies 
testing Hill’s hypothesis corroborate findings that transfer students often experience a drop in 
their grade point average during their first semester at a university (Bulkley 1974; Diaz 
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1992).  Transfer shock is representative of a much larger adjustment process community 
college transfer students have to endure when transferring to a four-year institution. 
Community college transfer students do not progress toward upper-division requirements or 
maintain the grade point average that their native maintain while attending the same four-
year institution (Dougherty, 1992; Lee-Mackie, Lews & Marks, 1993).  
Although the experience of transfer shock is prevalent throughout many transfer 
students’ first semester at a university, it is important to note that transfer shock is not caused 
solely by a community college student transferring to a four-year university (Nickens, 1972).  
Students who transfer from a four-year university to another four-year university also 
experience difficulty in the transition process, but are more likely to excel at becoming more 
connected with their new environment than community college transfer students 
(McCormick, Sarraf, BrckaLorenz, & Haywood, 2009). The information a community 
transfer student enters a university with is often a significant factor influencing a students’ 
academic performance. The major difference between four-year transfer students and 
community college transfer students is the information provided to four-year transfer 
students enabling them to better navigate the social structure of a university before 
transferring to their new institution.  
Beyond Transfer Shock 
Hill’s (1965) original analysis of transfer shock has been expanded by other 
researchers allowing for an examination of the social factors on overall academic 
performance. Within much of the analysis on transfer shock, the focus has been on a 
student’s mental capacity, measured by grade point average, as an adequate measurement of 
their persistence at a four-year university (Wang, 2009).  However, in terms of academic 
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performance, transfer students and native students possess similar ability levels (Eaton 1994; 
Palmer 1994; Sunbul 1987).  However, transfer students lack the tacit knowledge regarding a 
subject that a native student possesses from navigating the university environment for two 
years.  In a study comparing the grade point averages of transfer students and native students, 
it was found that despite having the highest ACT scores among all transfer students, “transfer 
students in business and science earned substantially lower GPAs in upper division course 
work than their native counterparts and experienced the most transfer shock in their first 
semester at a senior college” (Carlan and Byxbe, 2000, p. 39).  Despite possessing the 
knowledge and mental capacity to succeed at a university, many transfer students in certain 
majors find it difficult to excel in the same manner as native students because of the teaching 
approaches. The amount of social adjustment a transfer student needs to make is significantly 
dependent on their experience with faculty in a certain major.  
A new framework is needed that also analyzes the social adjustment a student needs 
to make when transitioning to a new university. Flaga (2006) notes that “academic 
performance is an important part of students’ experiences, but grades are the result of a 
complex set of processes that occur throughout the semester” (Flaga, 2006, p. 4).  Analysis of 
a student’s social experiences through the transition from community college to a university 
indicates social factors are instrumental to a student’s overall adjustment to a campus 
environment.  
Researchers studying the social transition of community college transfer students 
provide a foundation to analyze how universities can be more receptive to transfer students’ 
academic needs. Townsend (1995) and Laanan (1996) provide a framework for 
understanding the social factors of a transfer student’s experience in more detail.  Both 
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scholars point to the importance of variables, such as student-faculty interactions, student to 
student interactions, and community college transfer students’ interaction with the overall 
campus environment that influence transfer students when entering a university. The 
variables of student-faculty interactions, student to student interactions, and community 
college transfer students’ interaction with the overall campus environment have been the 
three central themes to determining the transition of a community college transfer student to 
the university environment.  A theme to the challenges community colleges transfer student 
faces when transitioning to a four-year university is the lack of information regarding how to 
navigate social experiences with students, faculty, and the campus environment at a four-year 
institution. 
Informational Networks of Students 
Admissions partnership programs can act as an information network for community 
college students seeking to navigate the social experiences between students, faculty, and the 
campus environment at a university. Contact with university representatives prior to transfer 
is vital to the success of community college transfer student’s transition to the university 
environment. Admissions partnership programs seek to connect community college students 
with transfer agents. Dowd (2006) describes transfer agents as an employee of a four-year 
university providing a potential community college transfer student with encouragement and 
support throughout their entire transition process.  
There is a need for community college transfer students to receive information 
regarding how to successfully transfer to a university. Transfer agents act as a main line of 
communication between a university and a community college student prior to transfer. A 
transfer agent can come in many different forms, such as an admissions counselor, current 
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university, university alumni, and faculty member. The overall goal of the transfer agent is to 
assist the community college student with transferring and the transition process by 
informing them of necessary requirements and tacit knowledge native students who began 
their studies at the university already know. Many community college students do not 
understand the nature of the institution they wish to transfer into (Townsend & Wilson, 
2006). Admissions partnership programs are a potential information network enabling 
students to achieve the goal of successfully transitioning to a university by providing them 
with information about the university structure. Although admissions partnership programs 
possess the potential to assist students with successfully transitioning to a university, very 
little research exists regarding the programs. 
Admissions Partnership Programs 
Admissions partnership programs come in many different shapes and forms, but there 
are often three central elements to the programs. Admissions partnership programs must (1) 
have a formal agreement between a community college and university, (2) provide 
community college students benefits not offered to other students, (3) have a stated goal to 
assist community college students with successfully transitioning to a four-year institution 
prior to their applying to a four-year institution. Admissions partnership programs developed 
mostly out of a need to create a better transition process between community colleges and 
universities. Admissions partnership programs can ultimately help students build transfer 
capital enabling a seamless transition process from community college to a four-year 
institution.  
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ISU Admissions Partnership Program 
The Iowa State University Admission Partnership Program was initiated in Spring 
2006 with Des Moines Area Community College (Iowa State Website, 2012). The pilot 
program became a full-fledged program in Fall 2006. The program advertises to “help 
students take the next step towards a smooth and successful transition by offering early 
advising, transfer planning, academic opportunities, social events, cultural connections and 
more (Iowa State Website, 2012). Many students have taken advantage of the ISU 
Admissions Partnership Program, and it has academically helped students to prepare for Iowa 
State. However, data does not exist regarding how the ISU Admissions Partnership Program 
students transition socially to the campus environment. There is a need to examine whether 
the ISU Admissions Partnership Program and programs like it truly assist students with 
building the transfer capital necessary to make a smooth transition to the university 
environment. In the next section, I further define the relatively new concept of transfer 
capital and how it will be employed throughout the rest of this study.   
Conceptual Framework 
In this section, I discuss several concepts that are important to understanding the 
importance of a transfer student’s overall transition. First, I describe the overarching concept 
of this study, transfer capital. Then, I illustrate how transfer capital intersects with both 
human capital and social capital. Finally, I describe the idea of how transfer capital relates to 
the Admissions Partnership Program.   
The conceptual framework of transfer capital lies in the intersection of human capital 
and social capital. Transfer student capital is defined as the “accumulation of co-curricular 
knowledge related to course taking patterns, course credit articulation, and communication 
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between institutions” a student’s possess enabling them to successfully transfer and transition 
to a four-year institution (Pappano, 2006; Laanan, Starobin, &Eggleston, 2007). Human 
capital intersects with transfer capital to assist with the accumulation of co-curricular 
knowledge. Social capital acts as a facilitator to produce communication between community 
colleges and universities. Transfer capital provides a framework where human capital and 
social capital emerge as facilitators of the framework. To better understand the concept of 
transfer capital, it is necessary to understand the intricacies of both social and human capital 
and how they affect the transfer capital framework.  
Social Capital     
Social capital is a popular sociological concept used by many scholars to examine 
relationships between people, networks, resources, and institutions. Bordieu (1986) defines 
social capital as “the aggregate of actual or potential resources which are linked to the 
possession of a durable network of more or less institutionalized relationships of mutual 
acquaintance” (p. 248). The “durable network of more or less institutionalized relationship” 
described by Bordieu can be formed through an admissions partnership programs. 
Admissions partnership programs specifically assist with the formation of a type of social 
capital because one of the main goals of an admissions partnership program is to build an 
informational network a student can use to become informed about how to transition to a 
four-year institution.  
The accumulation of social capital endows a person with a claim to resources not 
available to other people. Bordieu (1986) very much focused on social capital amounting to 
labor relations. When applied to education and the transition process of community college 
transfer students, social capital theory posits increasing a student’s networks through an 
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admissions partnership programs offers potential opportunities for them to receive credit in 
the form of knowledge about the hidden curriculum present at a university. Hidden 
curriculum can be defined as “a broad category that includes all of the unrecognized and 
sometimes unintended knowledge, values, and beliefs that are part of the learning process in 
schools and classrooms. (Horn, 2003 p. 298). The accumulation of social capital in the 
context of community college transfer students amounts to the accumulation of knowledge 
about the hidden curriculum.  
Human Capital 
 Human capital is a term emerging from economics. Human capital theory “suggests 
that individuals and society derive economic benefits from investments in people” 
(Sweetland, 1996). In the context of education and admissions partnership programs, 
community college students are seen as investments upon which their successful transition to 
a university would be a return that would benefit society. Educated students would equate to 
a societal benefit through the student’s civic engagement and taxes paid through future 
employment (Becker, 1993).  Benson (1978) states how human capital is based on the 
assumption that education helps develop skills of work and the capacity of the worker to be 
productive.  
A transfer capital framework examines how resources are invested within a student to 
allow him or her to continue their education and persist at a university. I specifically seek to 
use a transfer capital framework to examine Iowa State University’s efforts to socially 
integrate potential transfer students into the campus environment before they transfer. 
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CHAPTER 3: METHODOLOGY 
Overview 
The purpose of this study was to examine the social transition of Iowa State students 
who participated in the Admissions Partnership Program. Several survey items measured 
dependent variables within the category of community college transfer students’ social 
transition. Qualitative information from open-ended survey questions were coded to assist 
with answering the research questions.  
Detailed information regarding the methodology is presented in this chapter to assist 
the reader with understanding the choices of the researcher. In this chapter, the research 
questions, research hypotheses, research design, population and sample, survey 
instrumentation, data collection, and proposed method of analysis are presented. The chapter 
also includes ethical considerations of the researcher and limitations of the study. 
Information from the study will assist higher education administrators with creating a more 
receptive environment for community college transfer students on college campuses.  
Research Questions 
The following questions are addressed in this study:  
1. To what extend do the background characteristics of community college transfer 
students who participated in ISU’s Admissions Partnership Program differ from 
the general community college transfer population at Iowa State? 
2. To what extent do the community college and university experiences of 
community college transfer students who participated in ISU’s Admissions 
Partnership Program differ from the general community college transfer 
population at Iowa State?  
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3. Are there statistically significant differences between the community college and 
university experiences of students who participate in the ISU Admissions 
Partnership Program and students who do not participate? 
4. What background characteristics, community college, and ISU experiences 
predict social adjustment for community college transfer students at Iowa State? 
Specifically, are the background characteristics, community college experiences, 
and ISU experiences that predict social adjustment a statistically significant 
difference between students who participate in the ISU Admissions Partnership 
Program and students who do not participate? 
5. How do students who participate in ISU’s Admissions Partnership Program 
describe their overall transition to the university environment?  
Hypotheses 
 In this study, a hypothesis is offered for each outcome variable addressed in this 
study. Each hypothesis presented in the study is in literary null hypothesis form. Literary null 
hypothesis form is a concept oriented and non-directional form of writing the null hypothesis 
(Creswell, 1994). The first and second question does not possess a hypothesis because it is a 
descriptive question seeking general information.  
Research question 3: Are there statistically significant differences between the community  
college and university experiences of students who participate in the ISU Admissions 
Partnership Program and students who do not participate? 
Hypothesis 1: There is no difference between the experiences of community college transfer  
students who participate in ISU’s Admissions Partnership Program and those who do 
not. 
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Research question 4: What background characteristics, community college, and ISU  
experiences predict social adjustment for community college transfer students at Iowa 
State? Specifically, are the background characteristics, community college 
experiences, and ISU experiences that predict social adjustment a statistically 
significant difference between students who participate in the ISU Admissions 
Partnership Program and students who do not participate? 
Hypothesis 2: The background characteristics, community college experiences, and ISU  
experiences of participants in ISU’s Admission Partnership Programs do not predict 
their social adjustment. 
The main objective of this study was to determine whether or not the social 
adjustment process for community college transfer students was influenced by participation 
in ISU’s Admissions Partnership Program.  
Research Design 
To answer the research questions, I utilized a quantitative survey research design with 
a qualitative analysis of open-ended responses by participants in the study. The purpose of 
using a survey research design is to generalize across the population of ISU community 
college transfer students. With the survey research design, I provide a multilayered account 
of student experiences within the ISU Admissions Partnership Program and examine whether 
or not the student’s social adjustment to ISU is influenced by participation in the program. 
The survey included three main sections: background characteristics, community college 
information, and university information.  
Open-ended questions were present at the end of the survey. The open-ended 
questions provided more detailed information about the transition from community college to 
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the university environment. Additionally, I examined the open-ended questions for themes to 
assist with answering the research questions for this study. The qualitative component also 
provided further exploration into the experiences and social transition of students who 
participate in ISU’s Admissions Partnership Program. For this study, an ex post facto 
research design was also employed to assist with testing outcomes which might have 
predictors not directly related to the research question. Ex post facto studies specifically 
assist researchers with finding possible predictors from the outcomes (Light, Singer, & 
Willett, 1990, p. 135). An ex post facto research design was used to find predictors not 
directly tested from the research questions.  
Setting 
The study was conducted at Iowa State University, a large public rural Research I 
institution located in Ames, Iowa. ISU possesses international prestige and ranks within the 
top 50 public research universities according to U.S. News & World Report. Many of the 
academic programs at ISU also rank within the top 50 in U.S. News & World Report. 
Carnegie classifies Iowa State University as an institution with a very high research output. 
As a public land grant institution, ISU offers nearly 30,000 students in Iowa and across the 
United States an opportunity to receive an education. At Iowa State many transfer students 
take advantage of the opportunity to receive an education. Incoming transfer students are 
about one-fourth of new students each year (Iowa State Fact Book, 2011). Community 
college transfer students are admitted in both the fall and spring semesters at ISU, and must 
have at least 24 completed units at the community college at the time of transfer. For this 
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study, transfer students are defined as students who transfer from a community college to a 
university with at least 24 semester units or 36 quarter units.  
Most transfer students come from various local area community colleges. During the 
2010 Fall semester, 14% of incoming Iowa State students transferred from an Iowa 
community college (Iowa State Fact Book, 2011). Table 1 indicates how many student 
transfer each year and the type of institution they transferred from. Table 1 shows that from 
1999-2011 that community college transfer students from Iowa Area Community Colleges 
accounted for more than 50% of the transfer population at Iowa State. There are a large 
number of community college transfer students at ISU because Iowa community college 
students are exceeding national trends for attendance at Iowa Area Community Colleges.  
Table 1.  
 
Transfer Admissions: Fall Semester New Transfer Students by Type of Transfer College 
 
Transfer College 
Type 
2002 2003 2004 2005 2006 2007 2008 2009 2010 2011 
Iowa Area 
Community 
Colleges 
903 883 848 835 869 948 945 982 1,00
1 
1,050 
Iowa Four-Year 
Public 
          
    University of      
    Iowa 
47 38 54 60 57 41 49 45 54 54 
    University of    
    Northern Iowa 
42 49 43 30 31 39 43 50 44 64 
Subtotal 89 87 97 90 88 80 92 95 98 118 
Iowa Four-Year 
Private 
110 108 109 06 130 114 115 131 128 131 
Iowa Two-Year 
Private 
14 6 9 5 6 5 2 1 1 5 
Non-Iowa (U.S.) 355 321 291 296 303 299 313 319 309 349 
Foreign 66 39 75 56 65 81 70 94 136 128 
Total 1,53
7 
1,444 1,429 1,38
8 
1,461 1,52
7 
1,53
7 
1,62
2 
1,67
3 
1,781 
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In Iowa, students attending public community colleges outnumber students attending 
four-year public universities, making community colleges the largest public education system 
in Iowa (Iowa Department of Education, 2010). Table 2 indicates the number of students 
attending Iowa community colleges during fall 2010, their status (part-time or full-time), and 
community college attendance.  
Table 2.  
 
2010 Iowa Community College Enrollment 
 
The Iowa community college student population continues to increase. In 2010, the 
population of Iowa community college students increased more than 14 percent (Iowa 
Department of Education, 2010). Due to the increasing population of community college 
students in Iowa, the transfer function becomes essential to Iowa community colleges 
because it enables the growing population of students to successfully transfer to a university. 
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Population and Sample 
 Community college transfer students were identified through the registrar’s office at 
ISU and were sent e-mail invitations to participate in the study by filling out the survey. E-
mail invitations were sent to all students identified as community college transfer students 
during Spring 2011. The survey targeted community college transfer students who attended 
Iowa State anytime from the Fall 2009 semester to the Spring 2011 semester. Students who 
responded were entered to win a gift card to the ISU bookstore. In total, 30 gift cards were 
given to students who took the survey. Of the 1,679 transfer students identified, 543 
responded to the survey yielding a 32% response rate. The targeted population for this survey 
was community college transfer students, and more specifically students who participated in 
the ISU Admissions Partnership Program before transferring to the university. The sample 
for this study includes all 543 respondents to the survey. Out of the 543 respondents to the 
survey, 95 participated in the ISU Admissions Partnership Program. To better understand the 
sample population participating in this study, demographic information is provided in the 
tables below. Table 3 shows the participation in the study by the community college a student  
attended before transferring to Iowa State. 
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Table 3. 
 
Participation Community College Attended (N= 461) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Transfer College Total 
Clinton Community College 2 
Des Moines Area Community College-Ankeny 105 
Des Moines Area Community College-Boone 43 
Des Moines Area Community College-Carroll 6 
Des Moines Area Community College-Newton 5 
Des Moines Area Community College-Urban 20 
Des Moines Area Community College-West 8 
Ellsworth Community College 12 
Hawkeye Community College 23 
Indian Hills Community College-Ottumwa 13 
Iowa Central Community College-Fort Dodge 49 
Iowa Central Community College-Webster City 4 
Iowa Lakes Community College-Emmetsburg 6 
Iowa Lakes Community College-Estherville 9 
Iowa Western Community College-Council Bluffs 11 
Kirkwood Community College 43 
Kirkwood Community College-Iowa City 7 
Marshalltown Community College 17 
Muscatine Community College 10 
North Iowa Area Community College 32 
Northeast Iowa Community College-Calmar 6 
Northeast Iowa Community College-Peosta 5 
Northwest Iowa Community College 3 
Scott Community College 6 
Southeastern Community College-Burlington 5 
Southwestern Community College 8 
Western Iowa Tech Community College 3 
Total 461 
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Survey Instrument 
Data Collection 
The research data comes from a revised version of the Laanan Transfer Student 
Questionnaire (L-TSQ) and the Engineering Transfer Student questionnaire (E-TSQ), 
quantitative surveys used to measure various academic and social components of the 
experience of community college transfer students. As a quantitative survey, the L-TSQ and 
E-TSQ was a modified version of the original TSQ, which was a 304 item questionnaire 
distributed to community college students. For this study, the L-TSQ and E-TSQ are 
significantly abbreviated and include questions specific for Iowa State and the ISU 
Admissions Partnership Program. In the L-TSQ, general questions are asked about the 
Admissions Partnership Program. In the E-TSQ, specific questions are asked about the 
Engineering Admissions Partnership Program. The ISU Admissions Partnership Program and 
Engineering Admissions Partnership Program are similar, but the engineering version of the 
program has specific benefits for students who intend to enroll in the College of Engineering 
at Iowa State. Appendix A and Appendix B show the differences in questions between both 
surveys. The section titled College Activities at community college and College Activities at 
Iowa State in the L-TSQ have fewer items than the E-TSQ version. Results for both surveys 
are included, and the answers for the L-TSQ and E-TSQ were combined to create a larger 
sample for the study.  
The revised version of the L-TSQ and E-TSQ was distributed through Qualtrics, an 
online survey software. The L-TSQ was sent to the general population of community college 
transfer students. The E-TSQ was sent specifically to students within the College of 
Engineering at Iowa State. For the study, a Likert scale measured participants agreement with 
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statements from “disagree strongly” to “agree strongly” and their involvement with people, 
offices and resources on campus from “never” to “very often”. Respondents answered 
questions in three main sections: background characteristics, community college experiences, 
and university experiences. Items within the three main sections of the survey retrieved 
quantitative data and the open-ended section at the end of the survey collected qualitative 
data from the respondents. 
Background Characteristics 
The background characteristics section asked for information such as age, gender, 
ethnicity, highest academic degree intended to obtain, parent’s highest level of education, 
and household income. Background characteristics allow for comparison of the sample 
population with the total population of students at Iowa State. This section of the survey 
instrument was very important in providing context to the information received from 
participant’s responses to the survey. In this section, both the L-TSQ and E-TSQ ask the 
same questions.  
Community College Experiences 
In the community college section, participants were asked questions regarding their 
social experiences with faculty, students, staff, and the campus at their community college. 
Participants were also able to identify whether or not they had participated in the ISU 
Admissions Partnership Program or the Engineering Partnership Program. For the L-TSQ, if 
participants identified they participated in the Admissions Partnership Program, questions 
regarding their participation in the program while at a community college were included in 
the Qualtrics survey. For the E-TSQ, if participants identified they participated in the 
Engineering Admissions Partnership Program, questions regarding their participation in the 
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program while at a community college were included in the Qualtrics survey, including five 
more items not included in the L-TSQ. The community college section also asked for how 
many hours a student worked and spent weekly on campus during their tenure at the 
community college.  
University Experiences 
In the university section, participants were asked questions regarding their social 
experiences with faculty, students, and staff at Iowa State. The university section also asked 
questions regarding how much a student worked and how many hours they spent on campus. 
If participants identified they participated in the Admissions Partnership Program, questions 
regarding their participation in the program while at a university were included in Qualtrics 
survey. The E-TSQ included one more item in this section of the survey than the L-TSQ.  
Open-Ended Responses 
The survey also included an open-ended question section where students were able to 
elaborate on what community college experiences assisted them in the transition to Iowa 
State University. The questions asked for qualitative information about specific questions 
asked in the three main sections of the survey. Four open-ended questions are present in this 
section.  
Reliability and Validity  
 Creswell (2009) defines reliability as the consistency of scores for an item when 
tested multiple times. The L-TSQ has been utilized in numerous studies and possesses. The 
quantitative survey instrument utilized in this study was adapted from the L-TSQ. According 
to Laanan (1998), the developer of the L-TSQ, the instrument was thoroughly tested to 
ensure construct reliability as well as validity. Multiple psychometricians and researchers 
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were consulted in developing the creation of the survey instrument. The survey instrument 
was influenced by Pace’s (1984) Community College Student Experiences Questionnaire, 
which focused on the conditions in college influencing the activities and achievements of 
students. The L-TSQ’s purpose was to measure variables outside of grade point average 
affecting community college transfer student’s transition to a university. The revised L-TSQ 
preserves the original intent of the L-TSQ, and adds questions tailored to Iowa State and the 
Admission Partnership Program. 
 Mcmillan (1996) also defines reliability as “the extent to which measures are free 
from error” (p. 123). The reliability of the survey instrument will be insured through the use 
of Cronbach’s alpha. Cronbach measures internal reliability and was included in each 
statistical test as a reliability measure. The coefficient alphas for each Cronbach measure are 
present in the data analysis section. In addition, to ensure validity of the answers, Qualtrics 
prevented students from taking the survey multiple times. The data is representative of the 
individual community college transfer students at Iowa State.  
Study Variables 
Dependent Variables 
 The study will measure the dependent variable of social transition using a number of 
factors from the revised L-TSQ results. A factor analysis will be conducted as a reduction 
technique to find significant factors able to measure the dependent variable. Adjustment 
questions were asked to each student on a four point scale: 1= disagree strongly, 2= disagree 
somewhat, 3= agree somewhat, and 4= agree strongly. A reliability test using Chronbach’s 
alpha will be used to test the reliability of the factors used to measure the dependent variable.  
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Collected responses represent all transfer students currently attending Iowa State 
University. The survey provides rich information about transfer student’s interactions with 
faculty and peers, with the university environment, and demographic characteristics of the 
students. The reliability coefficients and factor loadings of the adjustment factors used as a 
measure for the social transition dependent variables are presented in Table 4.  
Table 4. 
Factor Loadings and Reliability Coefficients of Adjustment Factors (Dependent Variables) 
 
 
 
 
 
 
 
 
Independent Variables 
There are 24 independent variables utilized within this study which are separated into 
three sections: (1) background characteristics, (2) community college environment, and (3) 
ISU environment.  
Background Characteristics 
In this section, background information is extracted from student participants. 
Background characteristics are able to contribute to differences in a student’s experience at a 
university. Table 5 lists seven demographic variables that were specifically utilized in this 
study. Age, gender, race/ethnicity, father’s highest education level, parents’ total household 
Factor Name       Adjustment questions Factor 
loadings 
Social 
Environment,  α = 
.508 
 ISU is an intellectually stimulating 
and often exciting place to be 
 
.721 
  Adjusting to the social environment at 
ISU has been easy 
 
.959 
  Student services are responsive to 
students needs 
.732 
 
  I am very involved with social 
activities at ISU 
.990 
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income, mother’s higher educational level, father’s higher educational level and the highest 
academic degree a student wishes to obtain are the independent variables present within the 
background characteristics section. The demographic independent variables will provide 
context to this study as well as potentially account for potential differences between students. 
Table 5. 
 
Background Demographics Independent Variables 
Variable Coding/ scale  
Age Continuous scale  
Gender Dichotomous 
0 = White 
1 = Non-White 
Race/ethnicity Dichotomous 
0 = White 
1 = Non-White 
Father’s higher educational level 8-point scale 
1 = Elementary school or less 
2 =Some high school 
3 = High school graduate 
4 = Some college 
5 = Associate’s degree from 2-year 
6 = Bachelor’s degree 
7 = Some graduate school 
8 = Graduate degree 
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Table 5 (continued). 
 
Community College Experiences 
 The community college experience section also contains nine independent variables. 
Table 6 shows the community college independent variables and the coding for each 
variable. The first variable in Table 6 is dichotomous and asks participants of the study if 
they have or have not obtained an associate’s degree, which includes Associate of Science 
(AS), Associate of Arts (AA), Associate of Applied Sciences (AAS), or Associate of General 
Studies (AGS). The number of transfer semester hours is also an independent variable, and is 
coded as continuous. Hours spent studying/preparing for classes is listed on a five point 
Likert scale from “1 = up to 5 hours” to “5 = more than 20 hours”. Academic advising, 
course learning, general courses, and transfer process are coded on a 4-point scale from “1= 
Mother’s higher educational level 8-point scale 
1 = Elementary school or less 
2 =Some high school 
3 = High school graduate 
4 = Some college 
5 = Associate’s degree from 2-year 
6 = Bachelor’s degree 
7 = Some graduate school 
8 = Graduate degree 
Variable Coding/ scale 
Parents’ total household income last year 5-point scale 
1 = Less than $20,000 
2 = $20,000–$39,999 
3 = $40,000–$59,999 
4 = $60,000–$79,999 
5 = $80,000 or more 
Highest degree intended to obtain at any 
college 
5-point scale 
1 = Bachelor (BA or BS) 
2 = Master (MA or MS) 
3 = Doctorate (Ph.D. or Ed.D. 
4 = Medical (MD, DDS, DO, or DVM) 
5 = Law (JD or LLB) 
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disagree strongly” to “4 = agree strongly”, and each variable is a construct of multiple items 
from the survey. The academic advisor, friend, ISU Advisor, financial, and reputation 
variable are coded on a four point scale from 1=not important” to “4 = very important”, and 
are created from three survey items. 
A factor analysis was conducted on the related survey items to create each variable. 
Factor analysis is a statistical procedure utilized to identify factors that can be used to 
represent relationships among sets of interrelated variables. When using factor analysis, the 
reliability of the factors can be shown through factor loadings and Chronbach’s alpha tests. 
The factor loadings and Chronbach’s alpha for each community college independent variable 
construct is reported in Table 6 and 7. 
Table 6. 
 
Community College Experiences Independent Variables 
Variable Coding/scale 
Associate’s degree obtained Dichotomous 
0 = None 
1 = Associate’s (AS, AAS, AGS, AA) 
Transfer semester hours  Continuous variable 
Hours spent studying/preparing for classes 5-point scale 
1 = up to 5 hours 
2 = 6 to 10 hours 
3 = 11 to 15 hours 
4 = 16 to 20 hours 
5 = more than 20 hours 
Academic advising/counseling services 
(Construct: 6 items) 
4-point scale 
1 = disagree strongly 
2 = disagree somewhat 
3 = agree somewhat 
4 = agree strongly 
Experience with faculty (Construct: 6 items) 4-point scale 
1 = never 
2 = occasionally 
3 = often 
4 = very often 
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Table 6 (continued). 
 
University Experiences 
 The university experiences section of the hypothetical conceptual framework includes 
nine independent variables. Table 7 displays the nine independent variables. Current place of 
residence and ISU-sponsored transfer student orientation are listed as dichotomous variables. 
Current place of residences asks students to choose “on campus” or “off campus” to describe 
their current living situation. ISU-sponsored transfer student orientation asks students to 
select “no” or “yes” to describe whether or not they attended the transfer student orientation 
when first accepted into Iowa State University. Most important reason for attending Iowa 
State University uses a four point scale listing “obtain a bachelor’s degree”, “gain skills for a 
new job or occupation”, “to pursue graduate/professional school”, and “personal interest 
(cultural, social)” as options for attending Iowa State.  Course learning, General Course and 
Experience with faculty at ISU are coded on a four point scale from “1=never to “4=very 
often”, and both variables are constructed of six survey items. The variables of general 
Variable Coding/ scale 
Course learning (Construct: 6 items) 4-point scale 
1 = never 
2 = occasionally 
3 = often 
4 = very often 
General courses (Construct: 6 items) 4-point scale 
1 = disagree strongly 
2 = disagree somewhat 
3 = agree somewhat 
4 = agree strongly 
Transfer process (Construct: 5 items) 4-point scale 
1 = disagree strongly 
2 = disagree somewhat 
3 = agree somewhat 
4 = agree strongly 
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perceptions of ISU faculty, general perception of transfer students by ISU, and overall 
satisfaction at ISU are coded on a four point scale from “disagree strongly” to “agree  
strongly”, and each variable is created from several survey items. 
Table 7. 
 
University Experiences Independent Variables
Variable Coding/scale 
Current place of residence Dichotomous 
0= On campus 
1 = Off campus 
Most important reasons for attending ISU 4-point scale 
1 = obtain a bachelor’s degree 
2 = gain skills for a new job or occupation 
3 = to pursue graduate/professional school 
4 = personal interest (cultural, social) 
Influential reasons for attending ISU Academic 
advisor, friend, ISU advisor (Construct: 3 
items) 
4-point scale 
1 = not important 
2 = somewhat important 
3 = important 
4 = very important 
Financial (Construct: 3 items) 4-point scale 
1 = not important 
2 = somewhat important 
3 = important 
4 = very important 
Reputation (Construct: 3 items) 4-point scale 
1 = not important 
2 = somewhat important 
3 = important 
4 = very important 
ISU-sponsored transfer student orientation Dichotomous 
0 = no 
1 = yes 
Course learning (Construct: 6 items) 4- point scale 
1 = never 
2 = occasionally 
3 = often 
4 = very often 
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Table 7 (continued). 
 
 
Data Analysis 
Three levels of analyses are in this study. Descriptive, comparative, and inferential 
statistical analyses were conducted from the quantitative data taken from both the L-TSQ and E-
TSQ to better understand the social transition of community college transfer students. In Table 
11, the research questions of this study are listed along with the specific statistical analysis 
conducted. Open-ended responses were analyzed separate of the quantitative data, and are 
discussed in depth later in this chapter. 
 
 
 
 
 
Experience with faculty at ISU (Construct: 6 
items) 
4-point scale 
1 = never 
2 = occasionally 
3 = often 
4 = very often 
Overall satisfaction at ISU (Construct: 4 items) 4-point scale 
1 = disagree strongly 
2 = disagree somewhat 
3 = agree somewhat 
4 = agree strongly 
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Table 8.  
 
Factor Loadings and Reliability Coefficients of Community College Experiences  
(Independent Variables) 
Factor name Factor loadings 
Academic Advising/Counseling Services, α= .931  
Consulted with advisors/counselors before transferring .896 
Information received from advisors/counselors was helpful .896 
Met with advisor/counselors on a regular basis .880 
Talked with advisor/counselor about courses, requirements, and plans .919 
Discussed plans with an advisor/counselor on transferring to a 4-year institution .799 
Advisor/counselor identified courses for general/major requirements of  
4-year institution 
.903 
Experience with Faculty, α= .916  
Visited faculty/sought advice on class projects  .925 
Felt comfortable approaching faculty outside of class  .960 
Asked instructor for information related to courses taken  .812 
Visited informally and briefly with an instructor after class  .814 
Discussed career plans/ambitions with a faculty member  .856 
Asked my instructor for comments and criticisms about my work  .830 
Course Learning, α = .847  
Took detailed notes in class  .981 
Participated in class discussions  .799 
Tried to see how different facts and ideas fit together  .752 
Thought about practical applications of the material  .700 
Integrated ideas from various sources on a paper/project  .748 
Tried to explain material to another student or friend  .705 
General Courses, α = .867  
Courses developed my critical/analytical thinking  .881 
Courses demanded intensive writing assignments/projects  .852 
Courses were intellectually challenging  .756 
Courses prepared me for academic standards at ISU  .783 
Courses prepared me for my major at ISU  .878 
Courses required extensive reading and writing  .858 
Transfer Process, α = .723  
Researched aspects of ISU for better understanding of environment/academic 
expectations 
.582 
Knew what to expect at ISU in terms of academics  .794 
Visited ISU campus to learn where offices and departments were located  .642 
Spoke to an academic counselor at ISU about transfer and major requirements  .631 
Visited the admission office at ISU  .715 
I spoke to former community college transfers students to gain insight about 
their adjustment experiences 
.990 
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Table 9.  
 
Factor Loadings and Reliability Coefficients of University Experiences (Independent Variables) 
Six of the eight independent variables for university experiences are individually 
constructed from multiple survey items.  Factor analysis was conducted on the survey items 
creating each variable. The reliability of the factors were tested through factor loadings and 
Chronbach’s alpha tests, which are reported in Table 8 and 9. 
 
 
 
 
 
 
 
 
Factor Name Factor Loadings 
Course Learning, α= .847  
Took detailed notes in class  .981 
Participated in class discussions  .799 
Tried to see how different facts and ideas fit together  .752 
Thought about practical applications of the material  .700 
Worked on a paper or project where I had to integrated ideas from various 
sources on a paper/project  
.748 
Tried to explain material to another student or friend  .705 
Experience with Faculty, α= .916  
Visited faculty/sought advice on class projects  .925 
Felt comfortable approaching faculty outside of class  .960 
Asked instructor for information related to courses taken  .812 
Visited informally and briefly with an instructor after class  .814 
Discussed my career plans and ambitions with a faculty member  .856 
Asked my instructor for comments and criticisms about my work  .830 
Financial, α= .797  
I was offered financial assistance  1.00 
ISU has affordable tuition  1.00 
Cost of ISU 1.00 
Outside Influences, α= .  
Advised by academic counselor(s) at previous college 1.00 
A friend suggested attending  1.00 
ISU representative recruited me 1.00 
Reputation, α= .731  
ISU’s graduates get good jobs  1.00 
ISU’s ranking in national magazines  1.00 
ISU’s academic reputation 1.00 
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Table 10. 
 
Research Questions, Variables, and Method of Analysis 
Research Questions Independent 
Variables 
 Dependent 
Variables 
Method of 
analysis 
To what extend do the background characteristics 
of community college transfer students who 
participated in ISU’s Admissions Partnership 
Program differ from the general community college 
transfer population at Iowa State? 
 
Background 
characteristics 
 Descriptive 
To what extent do the community college and 
university experiences of community college 
transfer students who participated in ISU’s 
Admissions Partnership Program differ from the 
general community college transfer population at 
Iowa State?  
 
Community college 
experiences 
ISU experiences 
 
 Descriptive 
Are there statistically significant differences 
between the background characteristics, 
community college experiences and university 
experiences of students who participate in the ISU 
Admissions Partnership Program and students who 
do not participate? 
 
Background 
characteristics 
Community college 
experiences 
ISU experiences 
Social 
adjustment 
 
(Inferential) t 
tests 
What background characteristics, community 
college, and ISU experiences predict social 
adjustment for community college transfer students 
at Iowa State? Specifically, are the background 
characteristics, community college experiences, 
and ISU experiences that predict social adjustment 
a statistically significant difference between 
students who participate in the ISU Admissions 
Partnership Program and students who do not 
participate? 
 
Background 
characteristics 
Community college 
experiences 
ISU experiences 
 
Social 
adjustment 
 
Multivariate 
analysis 
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Descriptive Statistics 
Research question 1. Descriptive statistics were used to answer research question 1: “To 
what extend do the background characteristics of community college transfer students who 
participated in ISU’s Admissions Partnership Program differ from the general community 
college transfer population at Iowa State?” The frequencies and percentages of the background 
characteristics of the sample population are reported. Demographic information such as gender, 
ethnicity, mother’s highest level of education, father’s highest level of education, parental 
income level, and highest degree obtained by students who participated in the ISU Admissions 
Partnership Program. The purpose of the analysis was to explore the background characteristics 
of community college transfer students who participated in the ISU Admissions Partnership 
Program. 
Research question 2. Descriptive statistics were also utilized to address research question 
2: “To what extent do the community college and university experiences of community college 
transfer students who participated in ISU’s Admissions Partnership Program differ from the 
general community college transfer population at Iowa State?” The frequencies, percentages, and 
percent differences display the community college and university experiences of participants of 
the ISU Admissions Partnership Program. Community college experiences include number of 
credit hours obtained at a community college, degree obtained at the community college, hours 
spent studying or preparing for classes, general courses, academic advising/counseling services, 
transfer process, course learning, and experience with faculty. University experiences include 
influential reasons for attending(reputation, financial, and community college, advisors, friends, 
and ISU advisors), participation, in an ISU-sponsored transfer student orientation, how helpful 
orientation was to students, course learning, experience with faculty at ISU, general perceptions 
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of ISU faculty, negative perception of transfer students, ISU courses, and overall satisfaction at 
ISU.  
Inferential Statistics 
 Inferential statistical analyses were conducted to answer research question 3: “Are there 
statistically significant differences between the community college and university experiences of 
students who participate in the ISU Admissions Partnership Program and students who do not 
participate?” Inferential statistics are employed to make inferences of generalizations about a 
population (Alreck & Settle, 1985). In this study, independent sample t tests were utilized to 
compare the mean scores of community college experience variables (community college 
transfer GPA, community college academic advising, community college experience with 
faculty, community college course learning, community college general courses, community 
college transfer process, and the community college hours spent studying and preparing for 
class) and university experience variables (ISU general perception of experience with faculty, 
general perception of course learning; general perception of transfer student [negative], 
influential reason for attending ISU– reputation; influential reason for attending ISU–financial, 
influential reason for attending ISU–community college advisor, friend, ISU advisor, general 
perception of courses and campus, and general perception of faculty and student services) for 
participants and non-participants of the ISU Admissions Partnership Program. Due to the sample 
sizes for the two groups not being equal, the Levene’s test for equality of variances–equal 
variances assumed was employed to test the second assumption of approximately equal 
variances. P values received from the Levene’s test for equality of variances were compared with 
a critical value of .05 for all analyses. The null hypothesis is rejected if the p value of the 
Levene’s test produced a p value less than or equal to the alpha level of .05. The null hypothesis 
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is accepted if the Levene’s test produced a p value larger than the alpha level of .05. If the null 
hypothesis is accepted, a relationship does not exist between the measured variables. 
Multivariate Analysis 
Research question 4. Multivariate analysis was utilized for the fourth research 
Question 4: “What background characteristics, community college, and ISU experiences predict 
social adjustment for community college transfer students at Iowa State? Specifically, are the 
background characteristics, community college experiences, and ISU experiences that predict 
social adjustment a statistically significant difference between students who participate in the 
ISU Admissions Partnership Program and students who do not participate?” Multivariate 
regression was employed as a method to estimating the coefficient for the various independent 
variables used to best predict the value of the three dependent variables for social adjustment 
(campus environments, student to faculty interaction, and student to student interaction). The 
following multiple regression equation was used: 
Y = b0 + b1X1 + b2X2 + b3X3 + … + bkXk 
A sequential hierarchical regression model used the following equation above to predict 
social adjustment used. By utilizing sequential multiple regression, also called block regression, 
independent variables were entered into the regression model in a selected order. Figure 1 shows 
the regression model utilized to account for community college and university factors predicting 
the overall social adjustment for students. Block entry method was employed for background 
demographics (block 1), community college environment (block 2), and ISU environment (block 
3).  
 Multiple regression assumes residuals are normally distributed. When the residuals are 
normally distributed, the predicted scores and obtained scores have a fairly even distribution. 
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The model uses a normal curve plotted to assess deviation according to a normal distribution. All 
of the independent variables used in the study were checked for multicollinearity. A low standard 
error for a variable tested means the assumption of multicollinearity was achieved.  
Ethical Considerations 
The Institutional Review Board at Iowa State approved the use of human subjects for this 
study (Appendix C). Student data for this study will not be identified by identifying factors such 
as name or Iowa State identification number. All of the data provided in this study will maintain 
the anonymity of all participants of this study.  
Limitations of the Study 
 The study will not account for all variables influencing the overall social adjustment of 
community college transfer students. Social adjustment factors were measured through campus 
environment, student to faculty interaction, and student to student interaction. The three social 
adjustment factors measured in the study were created from several survey items and reflect the 
literature on community college transfer students stating campus environment, faculty 
interactions, and student interactions are important factors in the transition for a community 
college transfer student.  
 Another limitation for the study was the self-reported quantitative and qualitative data. 
Certain survey items have many missing information due to participants not answering the 
question. Due to the self-reported information, inaccuracies may have occurred in the reporting 
of the information. For some community college transfer students who participated in this study, 
their experiences may have also been distorted due to having to recall past experiences as a 
community college student or when they first transitioned to the university environment.  
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Delimitations of the Study 
 This study is delimited to the state of Iowa. The sample population shows a mostly 
traditionally aged population of White students from Iowa. Findings from this can be generalized 
to the state of Iowa based on the demographic information and background characteristics of the 
the sample population. The study is not as generalizable to the national context of community 
college transfer students due to the various differences in state policies and lack of a national 
sample of students. In addition, transfer students who have not transferred directly from a 
community college to a university are not represented in the study results. In this study, the main 
focus is community college transfer students in Iowa who are pursuing a bachelor’s degree.   
Summary 
 Chapter 3 explained the methodological approach of this study. In the chapter, the 
research questions, hypothesis, research design, setting, population and sample, data collection, 
instrumentation, variables, data management, and method of analysis are detailed to provide a 
foundation for understanding the results.  
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CHAPTER 4. FINDINGS 
Overview 
 In this chapter, qualitative and quantitative findings of this study are reported in four 
sections. The first section details background characteristics of the community college transfer 
students who participated in this study. Descriptive information listed includes the participants’ 
community college, father’s highest educational level, mother’s highest educational level, 
parental income, and highest degree to obtain. The background information regarding 
participants’ community college and university experiences are also reported in this section. 
Multiple tables will display frequencies and percentages for both the descriptive and background 
information. In the second section, statistical analyses of the community college and university 
experiences of participants of the ISU Admissions Partnership Program are reported. The third 
section provides results of the sequential hierarchical regression of the three variables for social 
adjustment (campus environment, student to faculty interaction, and student to student 
interaction). In the fourth section, themes from the open-ended questions will be provided to 
highlight the experience of students who participated in the ISU Admissions Partnership 
Program. 
Descriptive Analysis of Overall Sample 
In Section 1, questions 1 and 2 are answered through description of background 
characteristics and the community college and university experiences of students who 
participated in the ISU Admissions Partnership Program. Table 11 details the number of students 
who attended an Iowa community college who also participated in the ISU Admissions 
Partnership Program. The highest number of students who participated in the ISU Admissions 
Partnership Program attended DMACC—Ankeny (25.3%, n =24), followed by DMACC—
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Boone (23.2%, n =22), Iowa Central Community College—Fort Dodge (9.5%, n = 9), and North 
Iowa Area Community College (9.5%, n = 9). A total of 95 students participated in the ISU 
Admissions Partnership Program before attending Iowa State. 
Table 11. 
Participation In The Admission Partnership Program By Community College (N= 461) 
 
 
Transfer College Participation In The  Admission 
Partnership Program 
No                     Yes 
Total 
Clinton Community College 2 0 2 
Des Moines Area Comm Coll-Ankeny 81 24 105 
Des Moines Area Comm Coll-Boone 21 22 43 
Des Moines Area Comm Coll-Carroll 4 2 6 
Des Moines Area Comm Coll-Newton 4 1 5 
Des Moines Area Comm Coll-Urban 15 5 20 
Des Moines Area Community College-
West 
8 0 8 
Ellsworth Community College 9 3 12 
Hawkeye Community College 19 4 23 
Indian Hills Community College-
Ottumwa 
13 0 13 
Iowa Central Comm Coll-Fort Dodge 40 9 49 
Iowa Central Comm Coll-Webster Cty 3 1 4 
Iowa Lakes Comm Coll-Emmetsburg 6 0 6 
Iowa Lakes Comm Coll-Estherville 8 1 9 
Iowa Western Comm College-Council 
Bluffs 
10 1 11 
Kirkwood Community College 40 3 43 
Kirkwood Community College-Iowa City 7 0 7 
Marshalltown Community College 14 3 17 
Muscatine Community College 10 0 10 
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Table 11. (continued) 
 
Gender, Age, and Ethnicity 
Of the ISU Admissions Partnership Program students who participated in this study, 
(42.1%, n = 40) are male and (57.9%, n = 55) of students are female. The population of ISU 
Admissions Partnership Program participants in this survey are mostly White (91.7%), and 
84.3% are 24 years of age or younger.  
Parents’ Education and Income levels 
Of the ISU Admissions Partnership Program non-participants, a majority of the 
population had mothers and fathers who had received at least their high school diploma. Nearly 
one-fourth of mothers (24.5%) received their high school diploma and nearly thirty percent of 
fathers (29.3%) received a high school diploma. A little more than one-fifth of mothers (21.7%)  
and fathers (21.4%) received a Bachelor’s degree.  
 
 
Transfer College Participation In The  Admission 
Partnership Program 
No                      Yes 
Total 
North Iowa Area Community College 23 9 32 
Northeast Iowa Comm College-Calmar 3 3 6 
Northeast Iowa Comm College-Peosta 5 0 5 
Northwest Iowa Community College 2 1 3 
Scott Community College 5 1 6 
Southeastern Comm Coll-Burlington 5 0 5 
Southwestern Community College 6 2 8 
Western Iowa Tech Comm College 3 0 3 
Total 366 95 461 
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Highest Academic Degree Intended to Obtain 
When specifically examining the ISU Admissions Partnership Program population, data 
shows 14% of mothers graduated from high school and 24.7% received their bachelor’s degree. 
Of the fathers of ISU Admissions Partnership Program participants, 30.9% are high school 
graduates and 21.3% had received a bachelor’s degree.  
In Table 12, parent’s total household income was also reported by participants and non-
participants of the ISU Admissions Partnership Program. For ISU Admissions Partnership 
Program non-participants, nearly thirty percent (29%) of parental total household income was 
$60,000 to $79,999, followed by 27.7% of earning $40,000 to $ 59,999, 24.4% earning 80,000 or 
more, 14.1% earning $20,000 to $39,999, and 4% earning less than $20,000.  
For ISU Admissions Partnership Program participants, nearly thirty-three percent 
(32.18%) of parental total household income was $80,000 or more, followed by 24.13% of 
earning $40,000 to $ 59,999, 18.3% earning $60,000 to $79,999, 14.9% earning $20,000 to 
$39,999, and 10.3% earning less than $20,000.     
Highest Academic Degree intended to obtain 
 For ISU Admissions Partnership Program non-participants, 52.1% intended to earn a 
Bachelor’s degree, 29.6%% want to obtain a Master’s degree, 11% wish to obtain a Doctorate, 
and 7.5% have the goal to obtain a medical, law, or a degree not listed. 
For both ISU Admissions Partnership Program participants, 49.5% intended to earn a 
Bachelor’s degree, 34.7% want to obtain a Master’s degree, 7.4% wish to obtain a Doctorate, and 
8.5% have the goal to obtain a medical, law, or a degree not listed.  
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Table 12. 
 
Transfer Students’ Background Characteristics by ISU Admissions Partnership Program 
Participation 
 
Variable 
Admission Partnership 
Program (No) 
n                     % 
Admission Partnership  
Program (Yes) 
n                      % 
Gender     
Male 181 49.5% 40 42.1% 
Female 183 50% 55 57.9% 
     
Age     
20 or younger 203 55.5 % 60 63.2% 
21 – 24 years old 109 29.8% 20 21.1% 
25 – 29 years old 33 8.9% 5 5.3% 
30 – 35 years old 13 3.5% 6 6.5% 
36 – 45 years old 5 1.4% 3 3.3% 
46 – 56 years old 2 .6  % 1 1.1% 
     
Race/Ethnicity     
White  327 91.3% 89 91.7% 
Non-White 31 9.7% 8 9.3% 
     
Highest level of education completed by 
your mother 
    
Elementary school or less 5 1.4% 1 1.1% 
Some high school 3 .8% 2 2.2% 
High school graduate 89 24.5% 13 14.0% 
Some college 71 19.5% 20 21.5% 
Associate’s degree from two year 72 19.8% 21 22.6% 
Bachelor’s degree 79 21.7% 23 24.7% 
Some graduate school 8 2.2% 1 1.1% 
Graduate degree 33 9.1% 12 12.9% 
Don’t know 4 1.1% 0 .0% 
     
Highest level of education completed by 
your father 
    
Elementary school or less 3 .8% 1 1.1% 
Some high school 22 6.0% 4 4.3% 
High school graduate 107 29.3% 29 30.9% 
Some college 53 14.5% 15 16% 
Associate’s degree from two year 46 12.6% 11 11.7% 
Bachelor’s degree 78 21.4% 20 21.3% 
Some graduate school 5 1.4% 1 1.1% 
Graduate degree 46 12.6% 10 10.6% 
Don’t know 5 1.4% 3 3.2% 
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Table 12. (continued) 
Variable Admission Partnership 
Program (No) 
n                     % 
Admission Partnership 
Program (Yes) 
n                       % 
Parents total household income last year     
Less than $20,000 15 4% 9 10.3% 
$20,000—$39,999 47 14.1% 13 14.9% 
$40,000—$ 59,999  92 27.7% 21 24.13% 
$60,000—$79,999 96 29% 16 18.3% 
$80,000 or more 81 24.4% 28 32.18% 
     
Highest academic degree to obtain     
Bachelor (BA or BS) 190 52.1% 47 49.5% 
Master (MA or MS) 108 29.6% 33 34.7% 
Doctorate (Ph.D or Ed.D) 40 11% 7 7.4% 
Medical (MD, DDS, DO, or DVM) 19 5.2% 4 4.2% 
Law (JD or LLB) 1 .3% 1 1.1% 
Other 7 1.9% 3 3.2% 
*Difference percentage was calculated by subtracting ISU Admissions Partnership Program non-
participants by participants. A positive indicates a higher percentage for ISU Admissions 
Partnership Program non-participants, and a negative means a higher percentage for ISU 
Admissions Partnership Program participants. 
Summary of Results: Research Question 1 
Descriptive statistics for background characteristics assisted with answering the first 
research question: “To what extend do the background characteristics of community college 
transfer students who participated in ISU’s Admissions Partnership Program differ from the 
general community college transfer population at Iowa State?” The frequencies and percentages 
of the background characteristics of the sample population reported in Table 12 assisted with 
providing a profile of the average student who participates and does not participate in the ISU 
Admissions Partnership Program. The descriptive statistics show a profile of the student who 
participates in the ISU Admissions Partnership Program to be very similar to a student who does 
not participate in the program. Differences are present for the two populations of students, but do 
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not drastically differ. Some important differences between ISU Admissions Partnership Program 
participants and non-participants are:  
1. A higher percentage of females (57.9%) participate in the ISU Admissions Partnership 
Program than the general sample population (50%). 
2. Participants of the ISU Admissions Partnership Program reported a parental household 
income in the range of $0 to $39,999 at a higher rate than non-participants of ISU 
Admissions (25.2% = ISU Admissions Partnership Program Participants and 18.1% of 
non-participants).  
3. Participants of the ISU Admissions Partnership Program reported a higher rate of their 
mothers at least attending college than non-participants (68.8 = ISU Admissions 
Partnership Program Participants and 61% of non-participants). 
Community College Experiences 
In Table 13, the community college experiences of Iowa community college students are 
reported by participation and non-participation in the ISU Admissions Partnership Program.   
Associate degree obtained and Hours Spent Studying 
 Most ISU Admissions Partnership Program participants and non-participants did receive 
an Associate’s degree. Nearly forty percent (39.3%) of ISU Admissions Partnership Program 
participants did not receive an Associate’s degree before transferring to Iowa State. A little more 
than thirty percent (30.5%) of ISU Admissions Partnership Program participants did not receive 
an Associate’s degree. For both groups, the Associate of Arts was the degree most obtained 
before transferring to Iowa State. Nearly forty percent (38.9%) of ISU Admissions Partnership 
Program participants received an Associate of Arts and 35% of ISU Admissions Partnership 
Program non-participants received an Associate of Arts. Most students spent 1 to 5 hours 
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studying/preparing for class. Of the general sample population, 47.4% spent 1 to 5 hours 
studying. Of the ISU Admissions Partnership Program sample, 36.2% spent 1 to 5 hours 
studying.  
Academic Advising, Experience with Faculty, and Course Learning 
 Most students agreed somewhat or agreed strongly to having consulted or talked with 
advisors or counseling services regarding transferring. Of the ISU Admissions Partnership 
Program participants 93.6% agreed somewhat or strongly to having consulted an advisor 
regarding transferring. Of the general sample population, 62% agreed somewhat or strongly to 
having consulted or talked to an advisor or counselor regarding transferring.  
 The majority of students interacted with faculty very often or often. Of the ISU 
Admissions Partnership Program participants, 80% of students agreed to having contact with 
faculty at their community college often or very often. Of the general sample population, 67.4% 
agreed to having contact with faculty very often or often.  
 The majority of students who participated in this study also agreed to taking detailed 
notes very often or often. Of the ISU Admissions Partnership Program participants, 77.3% of 
students took detailed notes very often or often. Of the general sample population, 73.9% of 
students took detailed notes very often or often.  
General Courses and Transfer process 
 The majority of students also agreed somewhat or strongly that the classes taken at their 
community college were intellectually challenging, extensive, and prepared them for ISU 
courses. Of the Admissions Partnership Program participants, 78.2% agreed somewhat or 
strongly the classes they took at community college were intellectually challenging. Of the 
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general sample population, 73% agreed somewhat or strongly the classes they took at community 
college were intellectually challenging. 
Table 13. 
 
Transfer Students’ Community College Experience by Participation in ISU Admissions 
Partnership Program 
Variable Admission Partnership 
Program (No) 
n                        % 
Admission Partnership 
Program (Yes) 
n                        % 
Difference* 
 % 
Associate’s degree obtained      
Did not obtain Associate’s 
degree  
144 39.3% 29 30.5% 8.8% 
Associate of Arts 128 35% 37 38.9% -3.9% 
Associate of Science 49 13.4% 17 17.9% -4.5% 
Associate of General Studies 1 .3% 5 5.3% -5% 
Associate of Applied Science 25 6.8% 4 4.2% 2.6% 
Diploma 6 1.6% 0 .0% 1.6% 
Certificate 1 .3% 1 1.1% .8% 
      
Hours spent studying and 
preparing for class 
     
1 to 5 hours 173 47.4% 34 36.2% 11.2% 
6 to 10 hours 121 33.2% 34 36.2% -3% 
11 to 15 hours 44 12.1% 18 19.1% -7% 
16 to 20 hours  20 5.5% 3 3.2% 3.3% 
More than 20 hours 7 1.9% 5 5.3% -3.4% 
      
Academic advising       
Disagree strongly 85 23.4% 4 4.2% 19.2% 
Disagree somewhat 53 14.6% 2 2.1% 12.5% 
Agree somewhat 117 32.1% 35 36.8% -4.7% 
Agree strongly 109 29.9% 54 56.8% -26.9% 
      
Experience with faculty      
Never 23 6.3% 5 5.3% 1% 
Occasionally 96 26.3% 14 14.7% 11.6% 
Often 100 27.4% 36 37.9% -10.5% 
Very Often 146 40% 40 42.1% -2.1% 
      
Course learning      
Never 11 3% 3 3.2% .2% 
Occasionally 84 23.1% 18 18.9% 4.2% 
Often 126 34.6% 30 31.6% 3% 
Very Often 143 39.3% 44 46.3% -7% 
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Table 13. (Continued) 
*Difference percentage was calculated by subtracting ISU Admissions Partnership Program non-
participants by participants. A positive indicates a higher percentage for ISU Admissions 
Partnership Program non-participants, and a negative means a higher percentage for ISU 
Admissions Partnership Program participants. 
 The majority of students also agreed somewhat or strongly to researching various aspects 
of Iowa State to get a better understanding of the environment and academic expectations. Of the 
Admissions Partnership Program participants, 83.2% agreed somewhat or researching various 
aspects of Iowa State to get a better understanding of the environment and academic 
expectations. Of the general sample population, 71.7% agreed somewhat or strongly researching 
various aspects of Iowa State to get a better understanding of the environment and academic 
expectations. 
University Experiences 
In Table 14, the university experiences of Iowa community college students are reported 
by participation and non-participation in the ISU Admissions Partnership Program.   
 
Variable Admission Partnership 
Program (No) 
n                        % 
Admission Partnership 
Program (Yes) 
n                       % 
Difference* 
% 
General courses      
Disagree strongly 23 6.3% 3 3.3% 3% 
Disagree somewhat 75 20.6% 17 18.5% 2.1% 
Agree somewhat 200 54.9% 43 46.7% 8.2% 
Agree strongly 66 18.1% 29 31.5% -13.4% 
      
Transfer process      
Disagree strongly 36 9.9% 1 1.1% 8.8% 
Disagree somewhat 67 18.4% 15 15.8% 2.6% 
Agree somewhat 179 49.2% 49 51.6% -2.4% 
Agree strongly 82 22.5% 30 31.6% 9.1% 
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Current Place of Residence and Most Important Reason for Attending ISU 
The majority of community college transfers students participating in this study live off 
campus. Of the ISU Admissions Partnership Program participants, 77.9% live in a private 
apartment or with parents or relatives. Of the general sample population, 68.4% live in a private 
apartment or with parents or relatives. 
Most students participating in this study attend ISU to obtain a bachelor’s degree or gain 
skills necessary to enter a new occupation. Of the ISU Admissions Partnership Program 
participants, 89.4% chose Iowa State to obtain a bachelor’s degree or gain skills to enter a new 
job or occupation. Of the general sample population 83.6% chose Iowa State to obtain a 
bachelor’s degree or gain skills to enter a new job or occupation. 
Influential Reasons for Attending ISU 
 Community college advisors were not a major factor in influencing students to attend 
Iowa State for ISU Admissions Partnership Program participants, but not for the general sample 
population. Of the ISU Admissions Partnership Program participants, 65.6% listed community 
college advisors as somewhat important, important, or very important. Of the general sample 
population, a majority of participants (50.4%) listed community college advisors as not 
important.  
 Affordable tuition at Iowa State also was a major factor in influencing students to attend 
Iowa State. Of the ISU Admissions Partnership Program participants, 92.4% agree affordable 
tuition was somewhat important, important, or very important. Of the general sample population, 
89.2% agree affordable tuition was somewhat important, important, or very important 
 Reputation was also a major reason influencing students to attend Iowa State. Of the ISU 
Admissions Partnership Program participants, 94.6% agree Iowa State’s reputation was 
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somewhat important, important, or very important. Of the general sample population, 93.8% 
agree Iowa State’s reputation was somewhat important, important, or very important. 
Transfer Student Orientation  
 A majority of transfer students attended transfer student orientation. Of the ISU 
Admissions Partnership Program participants, 70.7% attended Iowa State’s transfer student 
orientation. Of the general sample population, 57.1% attended Iowa State’s transfer student 
orientation. 
 A majority of the participants of this study also felt the transfer student orientation was 
helpful. Of the ISU Admissions Partnership Program participants, 68.6% felt the transfer student 
orientation was somewhat helpful or very helpful. Of the general sample population, 69.9% felt 
the transfer student orientation was somewhat helpful or very helpful. 
Course learning, Faculty Experiences, and Faculty Perception 
The majority of community college transfers students participating in this study engaged 
in course learning often or very often by taking detailed notes in class. Of the ISU Admissions 
Partnership Program participants, 88.6% took detailed notes in class often or very often. Of the 
general sample population, 86.7% took detailed notes in class often or very often. 
The majority of community college transfers students who participate in this study 
engage in course learning often or very often by taking detailed notes in class. Of the ISU 
Admissions Partnership Program participants, 88.6% took detailed notes in class often or very 
often. Of the general sample population, 86.7% took detailed notes in class often or very often. 
The majority of ISU Admissions Partnership Program participants visited faculty and 
sought advice very often or often. Of the ISU Admissions Partnership Program participants,  
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51.5% visited ISU faculty and sought their advice regarding class projects. Of the general sample 
population, more students (42.6%) occasionally visited ISU faculty and sought their advice 
regarding class projects than often or very often. 
Table 14.  
 
Transfer Students’ University Experience by Participation in ISU Admissions Partnership 
Program 
Variable Admission Partnership 
Program (No) 
n                         % 
Admission Partnership 
Program (Yes) 
n                                % 
Difference
* 
 % 
Current place of residence      
Residence hall or other 
university housing 
109 29.8% 20 21.1% 8.7% 
Fraternity or sorority 
house 
7 1.9% 1 1.1% .8% 
Private apartment or 
room within walking 
distance of the 
university 
69 18.9% 19 20% 1.1% 
House, apartment, etc. 
(not walking distance 
from campus) 
165 45.1% 47 49.5% -4.4% 
With parents or relatives 16 4.4% 8 8.4% 4.4% 
Most important reason for 
attending ISU 
     
To obtain a bachelor’s 
degree 
225 62.3% 61 64.9% -2.6% 
To gain skills necessary 
to enter a new job or 
occupation 
77 21.3% 23 24.5% 3.2% 
To pursue graduate or 
professional school 
55 15.2% 9 9.6% 5.6% 
To satisfy a personal 
interest (cultural, social) 
4 1.1% 1 1.1% 0 
Influential reasons for attending 
ISU 
     
Community college advisors      
Not important 180 50.4% 32 34.4% 16% 
Somewhat important 73 20.4% 23 24.7% -4.3% 
Important 65 18.2% 26 28% -9.8% 
Very important 39 10.9% 12 12.9% 2.9%  
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Table 14. (Continued) 
 
 
Variable Admission 
Partnership Program 
(No) 
n                         % 
Admission Partnership 
Program (Yes) 
n                    % 
Difference
* 
 % 
     Reputation      
Not important 22 6.1% 5 5.4% .7% 
Somewhat important 45 12.5% 11 11.8% .7% 
Important 152 42.3% 37 39.8% 2.5% 
Very Important 140 39% 40 43% -4% 
ISU-sponsored transfer student 
orientation 
     
Yes  205 57.1% 65 70.7% -13.6% 
No 154 42.9% 27 29.3% 13.6% 
How helpful was the transfer 
student orientation 
     
Very unhelpful  31 14.4% 7 10% 4.4% 
Somewhat unhelpful 34 15.7% 15 21.4% -5.7% 
Somewhat helpful 104 48.1% 34 48.6% -.5% 
Very helpful 47 21.8% 14 20% 1.8% 
Course learning      
Never 4 1.2% 0 0% 1.2% 
Occasionally 42 12.2% 10 11.4% .8% 
Often 108 31.3% 28 31.8% -.5% 
Very Often 191 55.4% 50 56.8% -1.4% 
Experience with faculty at ISU 
(Visited faculty sought advice) 
     
Never 65 17.8% 11 11.6% 6.2% 
Occasionally 156 42.6% 35 36.8% 5.8% 
Often 86 23.5% 33 34.7% -11.2% 
Very Often 59 16.1% 16 16.8% .7% 
General perceptions: faculty 
(easy to approach) 
     
Disagree strongly 18 5.2% 9 10% 4.8% 
Disagree somewhat 65 18.8% 13 14.4% 4.4% 
Agree somewhat 168 48.7% 43 47.8% .9% 
Agree strongly 94 27.2% 25 27.8% -.6% Financial      
Not important 38 10.6% 7 7.7% 2.9% 
Somewhat important 39 10.9% 16 17.6% -6.7% 
Important 123 34.3% 33 36.3% -2% 
Very important 159 44.3% 35 38.5% 5.8% 
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General Perceptions and Overall Satisfaction 
The majority of community college transfers students participating in this study disagreed 
somewhat or strongly that there is a stigma at Iowa State among students for having started at a 
community college. Of the ISU Admissions Partnership Program participants, 53.1% agreed 
somewhat or strongly that faculty at ISU are easy to approach. Of the general sample population, 
63.1% agreed somewhat or strongly that faculty at ISU are easy to approach. 
The majority of community college transfers students participating in this study agreed 
they are satisfied with their overall college experience. Of the ISU Admissions Partnership 
Program participants, 88.6% agreed somewhat or strongly that they are satisfied with their 
overall college experience. Of the general sample population, 87.2% agreed somewhat or 
strongly that they are satisfied with their overall college experience. 
Table 14. (Continued) 
*Difference percentage was calculated by subtracting ISU Admissions Partnership Program non-
participants by participants. A positive indicates a higher percentage for ISU Admissions 
Partnership Program non-participants, and a negative means a higher percentage for ISU  
Variable Admission 
Partnership Program 
(No) 
n                         % 
Admission Partnership 
Program (Yes) 
n                    % 
Difference
* 
 % 
General perceptions: negative 
perception of transfer students 
     
Disagree strongly 117 34.5% 23 25.8% 8.7% 
Disagree somewhat 97 28.6% 25 28.1% .5% 
Agree somewhat 91 26.8% 30 33.7% 6.9% 
Agree strongly 34 10% 11 12.4% -2.4% 
      
Overall satisfaction      
Disagree strongly 11 3.2% 4 4.5% -1.3% 
Disagree somewhat 22 6.4% 6 6.8% -.4% 
Agree somewhat 168 48.8% 47 53.4% -4.6% 
Agree strongly 132 38.4% 31 35.2% 3.2% 
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Summary of Results: Research Question 2 
Descriptive statistics were also utilized to address research question 2: “To what extent 
do the community college and university experiences of community college transfer students 
who participated in ISU’s Admissions Partnership Program differ from the general community 
college transfer population at Iowa State?” The frequencies, percentages, and percent differences 
display the community college and university experiences of participants of the ISU Admissions 
Partnership Program. The frequencies and percentages of the background characteristics of the 
sample population reported in Table 13 and 14 assisted with providing a profile of the 
community college experiences and university experiences of the average student who 
participates and does not participate in the ISU Admissions Partnership Program. The descriptive 
statistics show a profile of the student who participates in the ISU Admissions Partnership 
Program to be similar to a student who does not participate in the program. Key differences are 
present for the two populations of students. Some important differences in community college 
experiences and university experiences between ISU Admissions Partnership Program 
participants and non-participants are: 
1. ISU Admissions Partnership Program participants were more likely to graduate 
without obtaining an Associate’s degree (39.3% = ISU Admissions Partnership 
Program Participants and 30.5% of non-participants). 
2. ISU Admissions Partnership Program participants were more likely to study more 
than 10 hours (27.6% = ISU Admissions Partnership Program Participants and 19.5% 
of non-participants). 
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3. ISU Admissions Partnership Program participants were more likely to take advantage 
of academic advising at their community college (93.6% = ISU Admissions 
Partnership Program Participants and 62% of non-participants). 
4. ISU Admissions Partnership Program participants were more likely to meet with 
faculty members at their community college (80% = ISU Admissions Partnership 
Program Participants and 67.4% of non-participants). 
5. ISU Admissions Partnership Program participants were more likely to live in a 
private apartment or with relatives (77.9% = ISU Admissions Partnership Program 
Participants and 68.4% of non-participants). 
6. ISU Admissions Partnership Program participants were more likely to list community 
college advisors as an influencing reason they chose to attend Iowa State (65.6% = 
ISU Admissions Partnership Program Participants and 49.5% of non-participants). 
7. ISU Admissions Partnership Program participants were more likely to visit faculty 
and seek advice regarding class projects (51.5% = ISU Admissions Partnership 
Program Participants and 42.6% of non-participants). 
8. ISU Admissions Partnership Program participants were more likely to feel other 
students held a negative perception of community college transfer students (46.1% = 
ISU Admissions Partnership Program Participants and 36.8% of non-participants). 
9. ISU Admissions Partnership Program participants were more likely to research 
various aspects of Iowa State to get a better understanding of the environment and 
academic expectations (83.2% = ISU Admissions Partnership Program Participants 
and 71.7%% of non-participants). 
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Statistical Analysis of Community College and University Experiences 
by Participation in the ISU Admissions Partnership Program 
 Inferential statistics were utilized to answer research question 4. Independent sample t 
tests were utilized to compare mean scores related to the community college and university 
experiences of ISU Admissions Partnership Program participants and the general sample 
population. The grouping variable was participation in ISU Admissions Partnership Program 
(no) = 1 and participation in ISU Admissions Partnership Program (yes) = 2. Table 15 and 16 
provide a summary of the means and independent sample t tests of community college and 
university experiences by participation in the ISU Admissions Partnership Program.  
Community College Experiences 
Academic Advising, Faculty Experience, and Course Learning 
The mean responses for ISU Admissions Partnership Program participants and the 
general sample population for academic advising were statistically different. ISU Admissions 
Partnership Program participants had a mean of 2.69, and the general sample population had a 
mean of 3.46. The means were statistically significant between groups with (t = -8.046, df = 
222.347, p = .001) at the p = .05 level. Both groups reported they agreed somewhat that they had 
consulted and interacted with academic advisors and counseling services during the transfer 
process, with ISU Admissions Partnership Participants reporting a higher percentage of people 
taking advantage of advising at their community college. The scale for this section was a 4-point 
Likert-type scale ranging from 1 = disagree strongly to 4 = agree strongly. 
The mean responses for ISU Admissions Partnership Program participants and the 
general sample population for academic advising were statistically different. ISU Admissions 
Partnership Program participants had a mean of 2.69, and the general sample population had a 
mean of 3.46. The means were statistically significant between groups with (t = -8.046, df = 
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222.347, p = .001) at the p = .05 level. Both groups reported they agreed somewhat that they had 
consulted and interacted with academic advisors and counseling services during the transfer 
process, with ISU Admissions Partnership Participants reporting a higher percentage of people 
taking advantage of advising at their community college. The scale for this section was a 4-point 
Likert-type scale ranging from 1 = disagree strongly to 4 = agree strongly. 
General Courses, Transfer Process, Hours Spent Studying 
The mean responses for ISU Admissions Partnership Program participants and the 
general sample population for general courses were statistically different. ISU Admissions 
Partnership Program participants had a mean of 3.07, and the general sample population had a 
mean of 2.85. The means were statistically significant between groups with (t = -2.335, df = 
139.4, p = .009) at the p = .05 level. Both groups reported they agreed somewhat that they felt 
their  community college courses were intellectually stimulating, with ISU Admissions 
Partnership Participants reporting a higher percentage of people feeling courses at their 
community college were intellectually stimulating. The scale for this section was a 4-point 
Likert-type scale ranging from 1 = disagree strongly to 4 = agree strongly. 
The mean responses for ISU Admissions Partnership Program participants and the 
general sample population for the transfer process were statistically different. ISU Admissions 
Partnership Program participants had a mean of 3.14, and the general sample population had a 
mean of 284. The means were statistically significant between groups with (t = -3.402, df = 
178.340, p = .040) at the p = .05 level. Both groups reported they researched various aspects of 
Iowa State to get a better understanding of the environment prior to transferring. The ISU 
Admissions Partnership Program participants reported a higher percentage of people who 
researched various aspects of Iowa State to get a better understanding of the environment prior to 
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transferring. The scale for this section was a 4-point Likert-type scale ranging from 1 = disagree 
strongly to 4 = agree strongly. 
The mean responses for ISU Admissions Partnership Program participants and the 
general sample population for hours spent studying and preparing for class were not statistically 
different. ISU Admissions Partnership Program participants had a mean of 2.05, and the general 
sample population had a mean of 1.81. The means were not statistically significant between 
groups with (t = -2.073, df = 457, p = .688) at the p = .05 level. A majority of participants for 
both groups reported they spent less than 10 hours studying while at their community college. 
The scale for this section was a 4-point Likert-type scale ranging from 1 = up to 5 hours to 4 = 
16 to 20 hours. 
University Experiences 
Faculty Experience and General Perceptions 
The mean responses for ISU Admissions Partnership Program participants and the 
general sample population for experience with faculty were not statistically different. ISU 
Admissions Partnership Program participants had a mean of 2.41, and the general sample 
population had a mean of 2.36. The means were not statistically significant between groups with 
(t = .369, df = 433, p = .389) at the p = .05 level. A majority of participants for both groups 
reported they visited and sought advice from university faculty. The scale for this section was a 
4-point Likert-type scale ranging from 1 = never to 4 = very often. 
The mean responses for ISU Admissions Partnership Program participants and the 
general sample population for general perception of course learning were not statistically 
different. ISU Admissions Partnership Program participants had a mean of 3.45, and the general 
sample population had a mean of 3.41. The means were not statistically significant between 
69 
groups with (t = -.522, df = 431, p = .399) at the p = .05 level. A majority of participants for both 
groups reported they felt university courses were intellectually stimulating. The scale for this 
section was a 4-point Likert-type scale ranging from 1 = never to 4 = very often. 
The mean responses for ISU Admissions Partnership Program participants and the general 
sample population for general perceptions of community college transfer students were not 
statistically different. ISU Admissions Partnership Program participants had a mean of 2.33, and 
the general sample population had a mean of 2.12. The means were not statistically significant 
between groups with (t = -1.695, df = 426, p = .728) at the p = .05 level. A majority of 
participants for both groups reported they did not feel other students attached a stigma to 
community college transfer students. The scale for this section was a 4-point Likert-type scale 
ranging from 1 = disagree strongly to 4 = agree strongly. 
Influential Reasons for Attending Iowa State 
The mean responses for ISU Admissions Partnership Program participants and the 
general sample population for influential reasons to attend Iowa State (reputation) were not 
statistically different. ISU Admissions Partnership Program participants had a mean of 2.19, and 
the general sample population had a mean of 1.90. The means were not statistically significant 
between groups with (t = -.622, df = 450, p = .805) at the p = .05 level. A majority of participants 
for both groups reported they chose Iowa State because of its reputation. The scale for this 
section was a 4-point Likert-type scale ranging from 1 = not important to 4 = very important. 
 
 
 
 Table 15. 
 
Means, Standard Deviations, and T test Results for Community College Experiences 
 
Community 
college experience 
ISU Admissions 
Partnership Program (No) 
M                 SD 
ISU Admissions  
Partnership Program (Yes) 
M                     SD 
t df p Confidence interval 
 
Lower        Upper 
Academic 
Advising 
2.69 1.133 3.46 .741 -8.046 222.347 .001* -.966 -.586 
Experience with 
faculty 
2.38 .957 2.57 .907 -1.730 459 .575 -.403 .026 
Course learning 3.10 .858 3.21 .862 -1.100 457 .645 -.303 .086 
General courses 2.85 .787 3.07 .796 -2.335 139.40 .009* -.399 -.033 
Transfer process 2.84 .885 3.14 .709 -3.402 178.340 .040* -.464 -.123 
Hours spent 
studying and 
preparing for class 
1.81 .977 2.05 1.08 -2.073 457 .688 -.467 -.012 
 
*p <.05
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 Table 16. 
 
Means, Standard Deviations, and T test Results for University Experiences 
 
 
University 
experience 
ISU Admissions 
Partnership Program (No) 
M                 SD 
ISU Admissions  
Partnership Program (Yes) 
M                     SD 
T df p Confidence interval 
 
Lower            Upper 
Experience with 
faculty 
2.41 .976 2.36 .949 .369 433 .389 -.185 .270 
General perception 
of course learning 
3.41 .746 3.45 .693 -.522 431 .399 -.219 .127 
General perception 
of transfer student 
(negative) 
2.12 1.001 2.33 .997 -1.695 426 .728 -.436 .032 
Influential reasons 
for attending: 
         
Reputation 1.90 1.056 2.19 1.056 -.622 450 .805 -.259 .134 
Financial 3.12 .981 3.05 .935 .593 448 .472 -.157 -.292 
Academic 
counselor at my 
previous college 
1.90 1.056 2.19 1.056 -2.417 448 .833 -.539 -.056 
Overall 
satisfaction 
3.32 .777 3.19 .756 1.372 430 .269 -.539 -.056 
General perception 
of faculty 
2.98 .819 2.98 .819 .467 433 .250 -.149 -.241 
7
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The mean responses for ISU Admissions Partnership Program participants and the 
general sample population for influential reasons to attend Iowa State (financial) were not 
statistically different. ISU Admissions Partnership Program participants had a mean of 3.05, and 
the general sample population had a mean of 3.12. The means were not statistically significant 
between groups with (t = .593, df = 448, p = .472) at the p = .05 level. A majority of participants 
for both groups reported they chose Iowa State because of its affordable tuition. The scale for 
this section was a 4-point Likert-type scale ranging from 1 = not important to 4 = very important. 
The mean responses for ISU Admissions Partnership Program participants and the 
general sample population for influential reasons to attend Iowa State (academic counselor) were 
not statistically different. ISU Admissions Partnership Program participants had a mean of 2.19, 
and the general sample population had a mean of 1.90. The means were not statistically 
significant between groups with (t = -2.417, df = 448, p = .833) at the p = .05 level. A majority of 
ISU Admissions Partnership Program participants for both groups reported they chose Iowa State 
because of advisors, and a majority of the general sample population reported advisors were not 
influential in their decision. The scale for this section was a 4-point Likert-type scale ranging 
from 1 = not important to 4 = very important. 
Overall Satisfaction and Perception of Faculty 
 The mean responses for ISU Admissions Partnership Program participants and the 
general sample population for student overall satisfaction were not statistically different. ISU 
Admissions Partnership Program participants had a mean of 3.19, and the general sample 
population had a mean of 3.32. The means were not statistically significant between groups with 
(t = 1.372, df = 430, p = .269) at the p = .05 level. A majority of participants for both groups 
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reported they were overall satisfied with Iowa State. The scale for this section was a 4-point 
Likert-type scale ranging from 1 = disagree strongly to 4 = agree strongly. 
 The mean responses for ISU Admissions Partnership Program participants and the 
general sample population for general perception of faculty were not statistically different. ISU 
Admissions Partnership Program participants had a mean of 2.98, and the general sample 
population had a mean of 2.98. The means were not statistically significant between groups with 
(t = .467, df = 433, p = .250) at the p = .05 level. A majority of participants for both groups 
reported they were easy to approach with Iowa State. The scale for this section was a 4-point 
Likert-type scale ranging from 1 = disagree strongly to 4 = agree strongly. 
Summary of Results: Research Question 3 
Independent sample t-tests were used to answer the question: “are there statistically 
significant differences between the community college and university experiences of students 
who participate in the ISU Admissions Partnership Program and students who do not 
participate?” The t value, p value, degrees of freedom, and confidence intervals from the 
independent sample t-test are reported in Table 15 and 16. The results from the t-tests indicate 
important differences exist between the experiences of the general population of community 
college transfer students at ISU and the ISU Admissions Partnership Program students. The key 
differences in community college experiences and university experiences between ISU 
Admissions Partnership Program participants and non-participants are: 
1. The mean responses for ISU Admissions Partnership Program participants and the 
general sample population for academic advising were statistically different. ISU 
Admissions Partnership Program participants had a mean of 2.69, and the general 
sample population had a mean of 3.46. The ISU Admissions Partnership Participants 
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reporting a higher percentage of people taking advantage of advising at their 
community college.  
2. The mean responses for ISU Admissions Partnership Program participants and the 
general sample population for general courses were statistically different. ISU 
Admissions Partnership Program participants had a mean of 3.07, and the general 
sample population had a mean of 2.85. The ISU Admissions Partnership Participants 
reporting a higher percentage of people feeling courses at their community college 
were intellectually stimulating.  
3. The mean responses for ISU Admissions Partnership Program participants and the 
general sample population for the transfer process were statistically different. ISU 
Admissions Partnership Program participants had a mean of 3.14, and the general 
sample population had a mean of 2.84. The ISU Admissions Partnership Program 
participants reported a higher percentage of people who researched various aspects of 
Iowa State to get a better understanding of the environment prior to transferring.  
Hierarchical Multiple Regression Analysis 
 One hierarchical multiple regression model was used on the dependent variable of social 
adjustment. Table 17 displays predictors for social adjustment. The multiple regression model 
tested the predictive validity of multiple independent variables for social adjustment. 
Independent variables are grouped in three blocks shown in Figure 1.  
Social Adjustment 
 The social adjustment dependent variable is constructed from four survey items: “ISU is 
an intellectually stimulating and often exciting place to be,” “Adjusting to the social environment 
at ISU has been easy,” “Student services are responsive to student needs,” “I am very involved 
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with social activities at ISU.” In Table 17, variables that entered the regression equation are 
listed, as well as their corresponding standardized regression coefficients (betas). Multiple 
regression was conducted with the dependent variable of social adjustment and independent 
variables grouped into three blocks (See Figure 1). The first block contains background, then 
community college experiences (block 2), and university experiences (block 3). The multiple 
regression model contained the overall sample (N= 544). Once the missing variables were 
removed the sample for the multiple regression was reduced to (N=415). 
Background Characteristics 
 Results of the multiple regression analysis indicated that for block 1 (background 
characteristics), there were not any statistically significant predictors for social adjustment at p < 
.05. 
Community College Environment 
Results of the multiple regression analysis for block 2 (community college environment) 
yielded transfer process as a significant variable (p < .05). The variables regarding the transfer 
process accounted for 6.4% of variance for model 2.  
University Environment 
 Results of the multiple regression analysis for block (university environment) yielded 
college satisfaction and general perception of faculty at ISU as significant variables (p < .05) in 
block 3. The variable of transfer process remained significant in model 3. The four predictor 
variables in the final model explained 18.8% of the variability in the social adjustment of 
community college transfer students. The R squared and change in R squared is reported in Table 
17 and the correlation matrices of the model are reported in Appendix D.  
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Table 17. 
 
Predictors of Community College Transfer Student Academic Adjustment to ISU 
*aModel 1. bModel 2. c Model 3. 
**p ≤ .05 level. **p ≤ .01. 
Variable blocks Standardized regression 
coefficients 
Model 1       Model 2      Model 3 
Background variables    
Father’s highest level of education .084 .061 .050 
Gender .048 .043 .005 
Highest degree intended to obtain -.057 -.053 -.093 
    
Community college experiences  -.041 -.046 
Hours spent studying/preparing for class  -.063 -.031 
General courses  .064 .080 
Academic Advising (consult with academic advisors)  -.011 .028 
Academic Advising (information received from academic 
advisors helpful) 
 .027 -.051 
Transfer process(research various aspects of ISU to get better 
understanding of expectations) 
 -.087** -.141 
Transfer process(knew what to expect at ISU in terms)  .169** .129 
Transfer process(spoke to academic counselors at ISU about 
transferring and major requirements) 
 .082 .031 
Course learning(Took detailed notes)  -.059 -.061 
Experience with faculty (Visited faculty and sought advice on 
class projects) 
 .051 .071 
    
University experiences    
Influential reasons for attending—affordable tuition   .004 
General Perception of Campus Environment—ISU is an 
intellectually stimulating place to be 
  .000 
College satisfaction—Overall college experience   .227** 
Experience with faculty—Visited faculty and sought advice   -.061 
General perceptions of ISU—faculty are easy to approach   .088** 
Adjustment  process—very involved with social activities   .200 
Attend ISU sponsored Transfer Student Orientation   -.035 
   R .115 .252 .434 
 .013 .064 .188 
 
.006 .033 .147 
 Figure 1. 
 
Dependent Variables of Social Adjustment 
 
Dependent Variables 
  
 
 
 
 
 
 
Background 
Demographics 
 Gender 
 Degree Intended 
to obtain 
 Father’s highest 
educational level 
 
 Community College 
Environment 
• Hours spent on CC 
campus 
• Transfer Process 
• Experience with 
Faculty 
• Academic 
Advising/Counseling 
Services 
• Course learning 
• General courses 
 University Environment 
• Most important reason for 
attending ISU 
• Experience with Faculty 
• General Perceptions of 
University  
• College Satisfaction 
• Participation in 
Orientation 
• Adjustment Process 
(involvement) 
 
Social 
Adjustment 
7
7
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Summary of Results: Research Question 4 
The following variables were found significant within the model: 
1. Transfer process (I researched various aspects of ISU to get a better understanding of 
the environment) 
2. Transfer process (I knew what to expect at ISU in terms of academics) 
3. College satisfaction (Overall college experience) 
4. General perceptions (ISU faculty are easy to approach) 
Findings from Open-Ended Questions 
The L-TSQ and E-TSQ asked participants four questions regarding their experience as a 
community college transfer student. The open-ended questions asked:  
1. What factors helped you adjust to ISU? Please explain what factors contributed to 
your successful transfer. 
2. What might the community college have done to enhance your success or ease the 
transition to ISU? 
3. If you could give some advice to community college students who will be transferring 
to ISU, what would that advice be? 
4. What have we NOT asked that you would like us to know about your experiences at 
the community college or ISU? 
For each open-ended question, I analyzed the answers from the ISU Admissions Partnership 
Participants to provide further insight to the quantitative data. Out of the 95 ISU Admissions 
Partnership Program students, 55 answered the open-ended questions. From the 55 ISU 
Admissions Partnership Program students, several themes arose from the analysis of the open-
ended questions.  
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Open Ended Question 1 
 Two main themes emerged regarding factors assisting ISU Admissions Partnership 
Program participants with adjusting to Iowa State: 
Friends 
 Mentorship and support from friends is a major reason many of the ISU Admissions 
Partnership Program participants listed as to how they were able to adjust to Iowa State. Students 
reported: 
 “The main thing that helped me was a friend who had been through the transfer 
program before. She pretty much took me through the whole process. She showed 
me where to go and what to do. She showed me around and helped me feel apart 
(sic) of the experience.” 
 
Admission Partnership Program Advisors 
 The Admission Partnership Program offers participants the ability to have a community 
college advisor and an advisor at Iowa State. Many students who felt having an advisor at Iowa 
State and at their community college assisted them with successfully transferring and adjusting 
to Iowa State. Students reported: 
“Having a helpful advisor, getting involved in several clubs right away, making friends 
with other transfer students” 
 
“My advisors were the main part of my success in adjusting to ISU, both my ISU and my 
DMACC advisors.”  
 
Open Ended Question 2 
 A major theme that arose regarding what might have been done to ease student’s 
transition to Iowa State was to increase communication between Iowa State and Iowa community 
colleges about transferrable courses. Many students displayed frustration regarding the difficulty 
of transferring courses to Iowa State from their community college. Students reported: 
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“Iowa State screwed up my transcripts four times and I had to take two classes here I 
didn't even need. I'm not the first transfer student that has happened to either, something 
needs to be done to make the process easier. Also, when I applied ISU ‘lost’ my NICC 
transcripts, it was a disaster.” 
 
“The academic advisors at my community college had no ties to ISU nor did they 
have any idea how to help me. When I wanted to know something or needed help 
I had to go outside of my community college and contact faculty at ISU for 
direction.” 
 
“Also, the dmacc advisors are misinformed on several items as far as what to take 
and what transfers.  Perhaps in the future, ISU could send a general engineering 
advisor to dmacc a couple times a semester.” 
 
Open Ended Question 3 
   One major theme arises regarding what advice ISU Admissions Partnership Program 
students would give to other community college students who will transfer to Iowa State. Many 
students continued to discuss how important it is to choose the correct classes.  
 “Make sure to take classes that apply to your degree. Also, try to decide on a 
major before getting to ISU, because it seems like the students that are still unsure 
about their major tend to struggle more.”    
 
Open Ended Question 4 
 A major theme from the last open ended question reflected a disconnect for community 
college transfer students due to the size of the campus. Students reported: 
“I hated the size of the lecture based classrooms (upwards of 500 students) when I first 
got here.” 
 
“Big class sizes are incredibly impersonal. I didn't think they would make a big 
difference but it really does. The professors really do know what they're talking about but 
being surrounded and not being able to ask questions makes understanding difficult 
topics even more difficult.” 
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CHAPTER 5: DISCUSSION OF FINDINGS, IMPLICATIONS, AND CONCLUSION 
In this chapter discussion of the quantitative and qualitative results is presented along 
with implication for policy and practice, and a conclusion of this study. Chapter 5 is divided into 
seven sections. A summary of the study is included in section one. In section two, the 
quantitative and qualitative findings shown in Chapter 4 are discussed. For section three, a 
conclusion is provided. The last section concludes with what can be implemented regarding 
policy and practice for the social transition of community college students in Admissions 
Partnership Program, recommendations for future research, and final thoughts. 
Summary of the Study 
Chapter 1 described an increasing need in Iowa community colleges and throughout the 
United States to assist community college transfer students with their transition to a university. 
The chapter also described the potential importance of an Admission Partnership Program in 
assisting students with transitioning to a university and a need for more research on how the 
programs assist students with their transition to a university.  
Chapter 2 summarized literature in the field that examined the transition of community 
college transfer students. The literature review examined the historical foundations of 
community colleges, the evolution of the transfer function, the concept of transfer shock, and 
research regarding admissions partnership programs. In addition, the study was conceptualized 
using a framework of transfer capital. The literature review and conceptual framework provided 
context for understanding the methodology and model for data analysis.  
Chapter 3 presented the quantitative and qualitative methodology and methods employed 
within the study. In chapter 3, the research questions, hypotheses, research design, setting, 
population, sample, data collection, instrumentation, variables, data management, and method of 
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data analysis are explained in detail. The demographics of the community college transfer 
student population for this study were also present in this chapter.  
Chapter 4 presented the findings for this study. Statistical analyses by students who 
participated in the Admissions Partnership Program and the students who did not were reported 
in this chapter. In addition, results of sequential hierarchical regression analysis of the social 
adjustment variable were reported. This chapter also provided qualitative analysis findings for 
participants and non-participants of the ISU Admissions Partnership Program. The qualitative 
analysis provided from the open-ended findings provided a voice to the data through the themes 
expressed by students. 
Discussion of Findings 
The findings of this study support the conceptual framework of transfer capital. For this 
study, the social adjustment of community college transfer students was examined by measuring 
many factors such as faculty, student, and campus interactions. Social adjustment was defined as 
the interpersonal demands necessary to navigate the university landscape (Baker & Siryk, 1986). 
The quantitative and qualitative findings corroborate an Admissions Partnership Program assists 
students with the social transition by increasing their transfer capital. The following section will 
link the results and conceptual framework of this study to current literature related to the social 
adjustment of community college transfer students.                                             
Social Adjustment 
Advisors  
 Advisors are an important part to assisting community college students   with transferring 
to a university and adapting to the campus environment. Advisors are often the first point of 
contact for a student and interactions with them can influence a student’s trajectory and the 
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information they obtain while at a community college. Advising can be beneficial to a student’s 
attainment (Metzner, 1989). The findings of this study specifically show ISU Admissions 
Partnership Program visits an advisor more times than the average community college transfer 
student. The qualitative results also reflect how important advisers are to the social transition of 
community college students. The quote from students for the open ended question 1 spoke of 
how advisors within the Admissions Partnership Program assisted them with their process of 
transferring to Iowa State. The addition of Iowa State advisors being available to assist 
community college students in the ISU Admissions Partnership Program enabled many students 
to learn more about the transferring process. The variable of advisors holds a significant 
difference for ISU Admissions Partnership Program participants and the general population of 
community college transfer students.  
Researching Transfer Process 
 The factor of advisors may have also influenced other variables found significant and 
able to predict the social adjustment of community college transfer students. Although how many 
times a community college transfer student visited an advisor did not predict their social 
adjustment, a student researching the transfer process on their own was a predictor of social 
adjustment. ISU Admissions Partnership Program participants were found to be more likely to 
research the transfer process on their own.  
Conclusion 
The purpose of this study was to investigate how community college students who 
participated in an Admissions Partnership Program experienced the social adjustment process to 
the university environment. Results of this study suggest there is an association between 
experiences in an Admissions Partnership Program and the overall social adjustment of a 
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community college transfer student to a university environment, more specifically the 
experiences of students in ISU’s Admissions Partnership Program who attended an Iowa 
community college. 
This study was built on previous research speaking about the social transition of community 
college transfer students. Multiple scholars provided the foundation for exploring the experiences 
of ISU Admissions Partnership Program students. Townsend (1995) and Laanan (1996) 
specifically provide a framework for understanding the social and psychological adjustment 
community college transfer students must make in order to socially adjust to a university 
environment. It is important to understand the experiences of students who participate in an 
admissions partnership program. In this study, experiences regarding students participating in the 
ISU Admissions Partnership Program are provided to better understand their adjustment process. 
From the results in the study, it can be concluded that the ISU Admissions Partnership Program 
adds value to student’s experiences in the form of connections and information allowing them to 
further research how to successfully transfer to a university.  
Implications for Policy and Practice 
The findings for this study provide reason to implement better policies and practical 
elements to assist community college transfer students with their transition to a four-year 
university. In this study, various implications for policy and practice are present. The results 
illuminate the importance of establishing communication between the community college and 
four-year universities. In this section, I will provide general policy recommendations for both the 
community college and university to be implemented. Then, I will provide practical applications 
for this study for higher education practitioners.  
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State Policy 
1. Encourage community colleges and universities to better communicate with each 
other. 
2. Provide incentives for community colleges and universities that establish admissions 
partnership programs. 
3. Encourage strengthening and streamlining articulation efforts between community 
colleges and universities.    
Applications for this Study 
Findings from this study can assist student affairs professionals, faculty, retention 
programs, student groups, and admissions counselors at community colleges or universities. 
Below are recommendations community colleges and universities can take to strengthen efforts 
to assist community college students with transferring and transitioning to a four-year university.                                  
Community Colleges 
1. Community college advisors hold regular meetings with advisors at major 
universities students wish to transfer to in order to remain aware of requirements 
to transfer.  
2. Provide incentives to students for coming to an advisor. 
3. Encourage faculty to connect with university faculty to ensure class covers 
information needed once students transfer.  
Universities 
1. Encourage faculty members at the university to communicate requirements of 
class to community college faculty. 
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2. Establish mentorship programs for community college students who have 
transferred and for students who would like to transfer.  
3. Use technology (social networks, e-mail, video conferencing, etc.) to remain in 
communication with potential community college transfer students. 
Recommendations for Future Research 
 The experiences of students in an Admissions Partnership Program needs to be further 
explored to determine best how to strengthen collaboration between community colleges and 
universities to assist transfer students with their transition. In order to further understand the 
experiences of community college transfer students, longitudinal studies following students from 
the beginning of their community college career through their graduation at a university should 
be considered. In addition, qualitative information regarding student’s challenges to socially 
acclimate themselves to the university environment will help in interpreting their experiences. 
Qualitative information will also provide a much needed narrative to the experiences of 
community college transfer students. Research incorporating more student experiences will also 
be helpful. In this study, a sample was provided of only Iowa State students. Future research 
conducted on the topic of students in admissions partnership programs will benefit from a larger 
and more diverse sample of students.  
Final Thoughts 
Community college transfer students are essential to higher education, and educating 
students in the United States. The success of community college transfer students lies in having a 
successful transfer function allowing students to transfer and successfully transition to a four-
year institution. Increased collaboration between community colleges and universities will be 
necessary in the future to enable transfer and a successful transition to the campus environment 
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at universities. Understanding the experiences of community college transfer students who 
participate in admissions partnership programs can greatly assist with the process of helping 
community college students with their transfer and transition to a university.  
88 
APPENDIX A. SURVEY INSTRUMENT: TSQ 
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APPENDIX C: INSTITUTIONAL REVIEW BOARD APPROVAL 
 
 
  
 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 
Adjustment Process 1.00 .082 .056 -
.062 
-
.033 
-
.043 
.064 .058 .068 .001 .171 .108 -
.035 
.074 .031 .179 .309 .198 .269 -
.078 
Highest level education: 
Father 
.082 1.00 -
.004 
.025 -
.087 
.035 -
.034 
-
.049 
-
.037 
-
.034 
.108 .042 -
.021 
-
.043 
.054 .011 .029 .016 .034 -
.056 
Gender .056 -
.004 
1.00 -
.146 
.069 .067 .023 .095 .095 -
.143 
-
.087 
.004 -
.175 
.030 -
.192 
-
.020 
-
.012 
.042 .095 -
.080 
Highest Academic Degree 
Obtained 
-
.062 
.025 -
1.46 
1.00 .064 .201 .074 -
.066 
-
.080 
.042 .056 -
.001 
.043 .094 .053 .046 .059 -
.026 
.063 -
.037 
Type of diploma or certificate 
received 
-
.033 
-
.087 
.069 .064 1.00 .095 .149 .027 -
.016 
.036 .040 .077 .086 .127 -
.039 
.014 .033 -
.043 
.013 -
.105 
Hours a week spent preparing 
for class 
-
.043 
.035 .067 .201 .095 1.00 .231 .099 .114 .070 .094 .062 .222 .205 .096 .061 -
.034 
-
.049 
.030 .040 
Courses are challenging .064 -
.034 
.023 .074 .149 .231 1.00 .234 .230 .190 .183 .098 .349 .386 -
.011 
.105 .027 .024 .001 -
.032 
Consulted with academic 
advisors 
.058 -
.049 
.095 -
.066 
.027 .099 .234 1.00 .805 .162 .173 .161 .095 .251 -
.066 
.078 .040 -
.046 
.143 -
.115 
Advisors information was 
helpful 
.068 -
.037 
.095 -
.080 
-
.016 
.114 .230 .805 1.00 .119 .192 .117 .142 .249 .007 .071 .078 .075 .128 -
.159 
Researched various aspects of 
ISU 
.001 -
.034 
-
.143 
.042 .036 .070 .190 .162 .119 1.00 .369 .372 .155 .131 .182 .199 .180 .087 .187 -
.115 
I knew what to expect at ISU .171 .108 -
.087 
.056 .040 .094 .183 .173 .192 .369 1.00 .305 .137 .182 .051 .166 .221 .095 .115 -
.055 
Spoke to academic counselors 
about transferring. 
.108 .042 .004 -
.001 
.077 .062 .098 .161 .117 .372 .305 1.00 .083 .147 .001 .235 .120 .146 .232 -
.172 
Took detailed notes -
.035 
-
.021 
-
.175 
.043 .086 .222 .349 .095 .142 .155 .137 .083 1.00 .215 .146 .126 .046 .064 -
.011 
.051 
Visited faculty and sought 
advice 
 
.074 -
.043 
.030 .094 .127 .205 .386 .251 .249 .131 .182 .147 .215 1.00 .007 .114 .018 -
.090 
.091 -
.056 
Affordable tuition influence 
decision to attend ISU 
 
.031 .054 -
.192 
.053 -
.039 
.096 -
.011 
-
.066 
.007 .182 .051 .001 .146 .007 1.00 .203 .163 .202 .098 -
.009 
ISU is intellectually stimulating 
 
.179 .011 -
.020 
.046 .014 .061 .105 .078 .071 .199 .166 .235 .126 .114 .203 1.00 .479 .472 .199 -
.008 
Satisfied with overall college 
experience 
.309 .029 -
.012 
.059 .033 -
.034 
.027 .040 .078 .180 .221 .120 .046 .018 .163 .479 1.00 .437 .291 -
.074 
ISU faculty easy to approach .198 .016 .042 -
.026 
-
.043 
-
.049 
.024 -
,046 
.075 .087 .095 .146 .064 -
.090 
.202 .472 .376 1.00 .168 -
.024 
Involved with social activities .269 .034 .095 .063 .013 .030 .001 .143 .128 .187 .115 .232 -
.011 
.091 .098 .199 .201 .168 1.00 -
.129 
Attend Transfer Orientation -
.078 
-
.056 
-
.080 
-
.037 
-
.105 
.040 -
.032 
-
.115 
-
.159 
-
.115 
-
.055 
-
.172 
.051 -
.056 
-
.009 
-
.008 
.018 -
.024 
-
.129 
1.00 
Appendix D: Muliple Hierarchical Regression Correlation Matrix 
1
1
5
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